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OUR MISSION

To support students with disabilities (SWDs) in achieving college- and 
career-ready standards by building the capacity of state personnel 
preparation systems to prepare teachers and leaders to implement 
evidence-based practices (EBPs) within multi-tiered systems of 
support (MTSS).



CEEDAR MAJOR GOAL

• Reformed policies that promote appropriate knowledge and 
skill development in educator preparation programs
• Reformed programs that provide candidates with effective 

opportunities to learn and practice best practices

• Improved use of data to inform continuous improvement of 
preparation programs



TODAY

• Provide information about the role of assessment in teacher 
education
• Use of observations in teacher education
• Use of surveys/self-assessments



GOALS OF ASSESSMENT IN TEACHER EDUCATION

• Determine competence to teach

• Assess effectiveness of a teacher education program

• Provide informal feedback to improve program 
• Provide informal feedback to improve candidate’s instruction



OBTAINING EXPERTISE IN A PROFESSION
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Step 1
• Identify essential practices

Step 2
• Gain expertise: Systematically train teacher and leader 

candidates using practice-based learning opportunities 

Step 3
• Assess performance



LEVEL OF RIGOR

Lower Rigor 

Formative Assessment

Higher Rigor 

Consequential Decisions



MEASURES OF TEACHER/CANDIDATE PERFORMANCE

• Value-added, growth models

• Classroom Observation

• Analysis of Classroom Artifacts
• Portfolios

• Self-Report/Assessment



OBSERVATION OF PRACTICE 

• Provides a proximal measure of teacher candidate change



GRAIN SIZE MATTERS

• Provide feedback on fine-grained behaviors

• Identify teachers (and candidates) who might be in greatest 
need of support



KEY RESEARCH FINDING: SOME DIMENSIONS ARE 
HARDER TO SCORE
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Harder to Score Reliably: High Inference, focused on 
student-teacher interactions = more uncertainty 

Classroom 
Organization

Classroom 
Environment

Easier to Score Reliably: Low Inference = less uncertainty 

Instructional 
Techniques

Emotional 
Supports

(Bell et al., 2013)(Bell et. al., 2019)



A CORRECTIVE LENS: 
THE QUALITY OF THE OBSERVATION INSTRUMENT

§ Number and complexity of 
components and indicators

§ Clarity and consistency of language

§ Meaningful, realistic distinctions 
across levels of performance

§ Likelihood of seeing the described 
practice in the classroom



A CORRECTIVE LENS: 
THE QUALITY OF THE OBSERVATION INSTRUMENT 

Frequency and Number of 
Observations or Observers
§ More frequent, shorter 

observations
§ Observations by more than one 

observer
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EXAMPLES OF OBSERVATION TOOLS

• RESET (Recognizing Effective Special Education Teachers)
• Explicit instruction rubric
• Reading content specific rubrics
• Math content specific rubrics

• POISE (Preservice Observation in Special Education)
• Interval component
• Likert Component



OBSERVATION FEEDBACK: POTENTIAL FOR POWERFUL IMPACT 
ON STUDENT LEARNING

• My Teaching Partner study: program provided focused, 
observation-based instructional feedback twice per month and 
produced student achievement gains of 9 percentile points 
(randomized controlled study) (Allen et al., 2011).
• Cincinnati Study: longitudinal study found that student 

performance improved the year a mid-career teacher was 
evaluated and even more in subsequent years (controlled for 
experience, type of students) (Taylor & Tyler, 2012).
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Assessment of Teacher
Implementation of HLPs



Michael Kennedy; U.Va
@MJK_PHD



Pick your own 
cliché…

But HLPs 
really have 
been growing 
like a weed!

PICK YOUR OWN CLICHÉ 



Of course with growth comes a few minor aches and pains…



Basic understanding 
of the HLPs



Critical work 
related to 
implementation

Basic understanding 
of the HLPs



Essential questions 
about evaluation, 
fidelity, & quality

Critical work 
related to 
implementation

Basic understanding 
of the HLPs





To what extent do we rely on the 
“eye test” when watching and 

evaluating teachers? 

EYE TEST



When I observe teacher 
candidates or teachers in the 
field, there are certain, 
obvious elements of 
teaching that I always look 
for.   



Some of the things I look for 
are:

Enthusiasm/Smiling
Evidence of Preparation
Confidence 
Eye Contact
Appropriate OTRs & Feedback
Limited Down/Wasted Time



I don’t see this as being 
necessarily “bad;” however, 
when I get into routines of 
looking for certain and 
specific elements, what am I 
missing or ignoring?  



And, given my list:

Enthusiasm/Smiling
Evidence of Preparation
Confidence 
Eye Contact
Lots of OTRs & Feedback
Limited Down/Wasted Time

How do you measure these 
things beyond a checklist?



HLP LESSON COMPONENTS



Rubrics have an important 
role, but I often experience 
rigidity in assigning scores, 
and when I am focusing on 
giving a score, I am not 
focusing on providing 
specific feedback on 
implementation of HLPs and 
other practices. 



Also, HLPs often occur 
concurrently, and there is 
overlap between some 
practices.  This makes it 
further difficult to assign a 
rubric-based score and 
provide meaningful 
feedback. 







When implementing 
practices as broad and 
complex as HLPs, there is 
further challenge for the 
observer to capture the 
nuance of instruction and 
provide meaningful 
feedback. 



Did the teacher use 
explicit instruction?



Did the teacher use 
explicit instruction?

Provide feedback? 



Did the teacher use 
explicit instruction?

Provide feedback?

Systematically 
design instruction 
towards learning 
goals? 



Simply answering yes 
or no for any HLP the 
teacher attempted is an 
OK starting place, but 
is very limited in terms 
of determining if the 
practice was 
implemented with 
fidelity/quality needed 
to support student 
needs. 



An important first step in 
evaluating implementation 
of any HLP is identifying 
the component parts.  



In other words, each HLP 
was written to be 
intentionally broad, so as to 
apply to the range of grade 
levels, content areas, most 
disability categories, and 
other criteria…



That said, the HLPs were 
identified and written using 
the best available research.  
Therefore, under each broad 
HLP should lay smaller 
components of the practice 
that can be identified during 
a lesson or other relevant 
setting. 





https://coachedweb.azurewebsites.net

COACHED@test.com

COACHEDtest



Flexible Use



Flexible Use



Goal: Provide educators at any level with a reliable, 
valid, and flexible option for documenting teaching 
without bias, use resulting data to inform areas of 
strength and improvement, & deliver on-demand PD



Goal: Provide educators at any level with a reliable, 
valid, and flexible option for documenting teaching 
without bias, use resulting data to inform areas of 
strength and improvement, & deliver on-demand PD

All in one place!





Focus on specific practices being used



Users can observe colleagues, teachers in training, or themselves!











Enter information about the teacher & lesson on intake form



Upload and store videos



The CT Scan interface side by side with video player



CT Scan captures low-inference data in real time



Content of Lesson 
Category Vocabulary 

Instruction

Practice
Student—
friendly 
definition

Implementation 
Markers

- Reviews 
background 
knowledge,    
- uses images, 

- cues 
instruction,     

-clear language,       

- monitors 
understanding



Every teacher action is 
recorded when in the 
lesson it occurred, and 
the amount of time it was 
used for.  



Content of Lesson 
Category Vocabulary 

Instruction

Practice Student-Friendly 
Definition

Implementation 
Markers

Cues 
Instruction

Track terms, concepts, or broad 
topic being taught and sync to 
the category and practice being 
used. 





• Types of Opportunities to 
Respond (OTR)

• Feedback statements

• Prompts/ Precorrections 
& error corrections

• # of student questions

• Custom counters

Behavior Buttons 



HOW THE LESSON IS BEING CONDUCTED

• Visual aids

• Group size

• Co-Teaching approach

• What the students are 
doing

• Qualitative notes



COACHING 
FEEDBACK FORM 





• Category-
Vocabulary 
Instruction

• Practice-
Student 
Friendly 
Definition

• Time Used



• Comments are 
pre-written and 
appear 
automatically, but 
are also editable



• Counts of 
Behavior Button 
practices 

• Visual Aids
• Student Actions
• Important* this 

is the number 
during Student-
Friendly 
definitions only



• At this point in 
the lesson the 
teacher has 
switched to using 
Examples of the 
vocab term

• Same set up as 
before 



Associated CAP-TV Training Video



Summary of 
Coaching 
Feedback

• Overview of 
observation

• Goal for next time

• Total counts for 
behavior buttons

• Methods of sharing 
feedback 

SUMMARY OF COACHING FEEDBACK



Sending Feedback

• Download PDF

• Send email 
directly to 
teacher

• Teacher access 
their account



Self-Reflection Matrix
(TY Dr. Sarah Nagro)



Reflection Matrix
• Use teacher 

responses to 
inform feedback

• Teacher may 
indicate they 
need additional 
support in an 
area or not 
recognize 
where they 
need support





https://coachedweb.azurewebsites.net



How, when, why do we use COACHED?



Declarative knowledge

Situated knowledgeConditional knowledge



COACHED
CAPTURING OBSERVATIONS
AND
COLLABORATIVELY 
SHARING EDUCATIONAL DA
TA

Michael J. Kennedy, Ph.D.

Rachel Kunemund, Ph.D. 

Olivia Coleman, Ph.D. 

• This content was produced under U.S. Department of Education, Office of Special Education Programs, Award 
No. H327S190004. Carlene Reid, Ed.D. serves as the project officer. The views expressed herein do not 
necessarily represent the positions or polices of the U.S. Department of Education. No official endorsement by 
the U.S. Department of Education of any product, commodity, service, or enterprise mentioned in this website is 
intended or should be inferred.

How to use COACHED training



SESSION 1:
CATEGORIES, 

PRACTICES AND 
IMPLEMENTATIO

N MARKERS 

After this session you will be able 
to: 

• Identify and code different 
instructional categories using the 
CT Scan

• Identify and code the associated 
instructional practices for each 
category during an observation

• Recognize and code the 
implementation markers or “look 
fors” for each practice as they 
occur 



Use of CT Scan within COACHED:
Students go to CT Scan, pull up practices they plan to use 
during lessons, and “study” to ensure key implementation 

markers are in their plans



Then they film themselves implementing lesson
(alone, with peer, small group, or in simulator)



Candidates use COACHED to 
self-observe & receive preliminary feedback

Instructor/Coach uses COACHED to watch 
video/lesson and provides feedback 



We utilize coaches to observe our candidates (usually on video, 
but can be live) using COACHED and provide feedback 



We refer candidates back to the HLP videos 
and other resources as needed



Reflection Matrix
• Use teacher 

responses to 
inform feedback

• Teacher may 
indicate they 
need additional 
support in an 
area or not 
recognize 
where they 
need support



Teachers receive their feedback in COACHED, 
but also have conferences



mjk3p@virginia.edu



Self-Report/Assessment



SELF-REPORT VS. ACTUAL PRACTICE

• Teacher reflection 
improves teacher 
knowledge, skills, and 
depositions

Bright, 1996; Brookfield 2004; Cranton, 1996; Dewey, 1933, 1938; Ladson-Billings, 1994; Merrifield, 1993; Reagan, Case, & Brubacher, 2000; Schön, 1996; Willis, 
1999



HLP SELF-ASSESSMENT TOOL

• Self-assess and reflect on use of 
HLPs.
• Data on HLP implementation can be 

used to guide professional learning 
and supports. 
• broad measure on the ability to 

implement  the HLPs, which can serve 
as a basis of discussion with faculty 
and administrators.
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https://ceedar.education.ufl.edu/wp-content/uploads/2021/07/HLP-Self-Assessment-Tools-
Cover-Page-combined.pdf 

https://ceedar.education.ufl.edu/wp-content/uploads/2021/07/HLP-Self-Assessment-Tools-Cover-Page-combined.pdf
https://ceedar.education.ufl.edu/wp-content/uploads/2021/07/HLP-Self-Assessment-Tools-Cover-Page-combined.pdf


HLP SELF-ASSESSMENT TOOL 



HLP SELF-ASSESSMENT TOOL 15





HLP LAYOUT

• Intentional overlap between practices 

• Can be difficult to observe in isolation

• Implementing one HLP can lead to successful implementation 
of another

• Example: 
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Using explicit 
instruction 

(HLP 16) 

Promotes student 
engagement 

(HLP 22)

Which helps students 
generalize 

knowledge/strategies 
across settings 

(HLP 21)

Source: Kennedy, 2019
HLP Layout  



Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future 

Cohesive and Connected Message for 
Beginners  

• Beginning teachers: 
• often have challenges 

situating their knowledge 
in their new contexts 

• Need a singular focus 
and opportunities to 
practice 

HLP

Mixed Reality 
Simulation

Professional 
Learning 

Coaching  
Support 

Principal  
and Mentor  

Support 



Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future 

Pre and Post HLP Self-Assessment

GLRS/District
# 

Participants

Experience Type of Teacher TAPP Average Rating

1st 2nd 3rd Other
Special 

Education
General 

Education Yes No

Northeast 52 23 11 10 8 50 1 3 49 3.17

Oconee GLRS 51 35 8 3 5 22 29 45 6 2.92



DISCLAIMER

This content was produced under U.S. Department of Education, Office of Special 

Education Programs, Award No. H325A170003. David Guardino serves as the 

project officer. The views expressed herein do not necessarily represent the 

positions or polices of the U.S. Department of Education. No official endorsement 
by the U.S. Department of Education of any product, commodity, service, or 

enterprise mentioned in this website is intended or should be inferred.


