
 

  
  

  
  

   
  

 

   
   

 

        
   

 
  

Performance Feedback PLO 

Definition: Performance feedback is a research-based strategy for improving teaching quality, 
particularly when it focuses on the key features of effective instruction (Fallon et al., 2015). 
Researchers have shown that performance feedback can be used to improve and maintain 
implementation of specific instructional practices even when feedback is withdrawn (Brock & 
Carter, 2017; Cornelius & Nagro, 2014; Horner et al., 2005). To be effective, performance 
feedback should be immediate, specific, positive, and corrective (Cornelius & Nagro, 2014). 
Teacher education programs and professional development (PD) providers can provide 
candidates and teachers with performance feedback using various practice-based learning 
opportunities (PLOs) such as bug-in-the-ear coaching and video analysis (Brownell et al., 2019). 
Teacher educators and PD providers can also teach candidates and teachers to provide 
feedback to their peers using PLOs such as peer coaching and lesson study. 

Description: This PLO, developed by Dr. Kyena Cornelius, was designed to develop candidates’ 
skill in providing peer performance feedback on the following four high-leverage practices 
(HLPs): 

• Use student assessment data, analyze instructional practice, and make necessary
adjustments that improve student outcomes (HLP#6).

• Use explicit instruction (HLP#16).
• Use strategies to promote active student engagement (HLP#18).



             
  

 
           

          
         

         
           

               
          

 
            

             
 

          
             

          
               

           
             

              
             

             
              

           
               

           
         

 
       

 
 

 
               

 
 

 

• Provide positive and constructive feedback to students to guide their learning and
behavior (HLP#22).

Candidates are taught to use an adapted version of the Classroom Observations Student-
Teacher Interactions (COSTI) to provide performance feedback (Doabler et al., 2015; 
Smolkowski & Gunn, 2012). This PLO consists of four staages: (1) Familiarize candidates with 
the observation protocol, (2) Develop prerequisite knowledge to provide peer-performance 
feedback, (3) Plan and implement a video-recorded lesson, and (4) Score a peer’s video and 
provide performance feedback on their use of the four HLPs. This PLO addresses the second, 
third, and fourth stages of McDonald and colleagues’ (2013) enactment cycle. 

In this video, Dr. Cornelius describes how she and her colleagues use a structured observation 
tool to help candidates learn to provide peer-performance feedback on the four HLPs. 

Context: This PLO occurs later in the candidates’ program, prior to student teaching. Candidates 
have already acquired prerequisite knowledge of the HLPs they are expected to demonstrate 
during instruction. Lesson plans are created using Anita Archer’s explicit instruction model. 
During the semester in which the PLO is used, teacher candidates are enrolled in reading and 
mathematics method courses. They also participate in a course entitled Professional Growth 
and Development for Teachers of Diverse Learners in which this PLO occurs. For the course, 
teacher candidates are placed in a local elementary school three days a week for 10 weeks. 
Candidates work in pairs to deliver math and reading interventions to elementary students 
participating in Tier 2 interventions. During the first five weeks of the field experience, Partner 
A plans instruction with Partner B. Partner A then delivers the lesson, conducts weekly 
progress-monitoring assessments, develops new lessons with Partner B based on data, and 
records lessons to share with course instructors and Partner B. Partner B watches the videos, 
scores the instruction using the observation protocol, participates in planning future 
instruction, and provides performance feedback. At Week 6, candidate partners switch roles. 

Stage 1: Developing Prerequisite Knowledge for Providing Feedback 

What is this stage about? 

In this stage, candidates learn how to observe each other using the observation protocol. 

How does the instructor implement this stage? 



            
     

 
           

            
        

            
           

         
 

 
         

         
             

      
         

 
              

         
 

             
           

 
   

            
   
            

                
           

         
       

 
       

             
           

          
     

Step 1: Instructor introduces the adapted COSTI protocol (Resource A) and models using 
it with videos from https://explicitinstruction.org. 

Step 1a: Review four indicators of the components of effective instruction 
addressed in the adapted COSTI, specifically the Likert rating scale (i.e., HLP Data 
Collection, Delivering the Model, Effective Unguided Practice, Active 
Engagement). These components are related to three of the four HLPs addressed 
in this PLO (HLP#6, HLP#16, HLP#18). Note: Effective Unguided Practice refers to 
practice opportunities that allow students to demonstrate skills or strategies 
taught independently. 

Step 1b: Review student-teacher interactions section of the adapted COSTI 
focused on the five interactions involved in effective, explicit teacher student 
interactions and related to three of the four HLPs taught in this PLO (Teacher 
demonstration/prompt, Practice opportunity, Appropriate error correction, 
Provided follow-up practice, Provided affirmation or another error correction). 

Step 2: Instructor demonstrates how to use the adapted COSTI with two videos of 
teacher educators delivering explicit reading instruction to each other. 

Step 3: Instructor works with candidates to reliably use the adapted COSTI. Candidates 
independently score the COSTI and compare ratings with the teacher educators. 

Materials and resources 
• Resource A: Performance Feedback Observation Tool
• Videos from https://explicitinstruction.org.
• Videos of teacher educators instructing each other in reading and mathematics content

to be delivered in field experience. These videos will need to be created by the course
instructor or instructors so that instructional strategies are tailored to the course
content. Alternatively, one could use unedited videos from the
highleveragepractices.org website, although they may not support course content.

Questions faculty/PD providers may have while implementing this stage: 
• How do candidates know when to start tracking the interactions? The best time to start

collecting the interaction is during the first guided practice section of a lesson.
Candidates select a five-minute segment of the guided practice section to score for
types of teacher student interactions.

https://highleveragepractices.org
https://explicitinstruction.org
https://explicitinstruction.org
https://ceedar.education.ufl.edu/wp-content/uploads/2022/02/Performance-Feedback-Observation-Tool.docx


               
         

             
           

            
           

            
   

               
              

          
                

             
 

      
 

 
 

           
 

 
 

            
  

 
            

         
   

 
             

            
      

 
        

  
              

 
            

• How do they rate the behaviors in the interactions? Each time candidates observe an
instance of teacher demonstration/prompt, provided follow-up practice, and provided
affirmation or another error correction, they write a tally mark. If they do not observe
the behavior, they do not leave a mark. Candidates also indicate with a “c” when
students respond correctly to the practice opportunity and an “e” when students
respond incorrectly. Additionally, candidates indicate a “+” when the error correction is
appropriate and a “-” if they do not provide specific feedback or if the error is
unacknowledged.

• When do they stop recording interactions? They can stop either when they run out of
space on the observation tool or after five minutes elapses. The time will vary
depending on the content and structure of the lesson being observed.

• How do they rate Part 1 of the adapted COSTI? They use the Likert rating and associated
anchors to rate the four behaviors on that portion of the observation tool.

Stage 2: Learning How to Provide Feedback 

What is this stage about? 

In this stage, candidates learn essentials of effective performance feedback. 

How does the instructor implement this stage? 

Step 1: Candidates complete class readings about performance feedback to prepare for 
class discussion. 

Step 2: Instructor engages candidates in discussion of readings, helps them identify 
examples and non-examples of specific performance feedback, and discusses why 
examples are effective. 

Step 3: Instructor models how to give specific performance feedback by role playing the 
process of giving feedback with one of the candidates. Instructor stops and points out 
examples and non-examples during the model. 

Step 4: Candidates practice giving each other performance feedback using a 
scenario/role play. 

Step 4.1.: Candidates teach the skill involved in the scenario to a small group of 
peers. 
Step 4.2: Peers serving as K-12 students take notes about feedback provided. 



             
           

             
      

 
    

                 
           

   
             

  
            

    
 

        
              

             
              

              
        

         
             

  
           

            
            

              
    

 
   

 
  

 
             

       
 

 
 

Step 4.3: Peers debrief with candidate teaching the task and share examples of 
feedback that was evaluative (e.g., “good job”) or formative (e.g., “I like the way 
you are holding the knife to spread the mustard; it makes it easier to do.”) They 
explain how formative feedback promotes student learning. 

Materials and resources 
• Collins, L. W., Cook, S. C., Sweigart, C. A., & Evanovich, L. L. (2018). Using performance

feedback to increase special education teachers’ use of effective practices. TEACHING
Exceptional Children, 51(2), 125-133.

• Grimm, E. D., Kaufman, T., & Doty, D. (2014). Rethinking classroom observation.
Educational Leadership, 71(8), 24-29.

• Scenarios developed by teacher educators and written on index cards that candidates
use in a role-play situation.

Questions faculty/PD providers may have while implementing this stage: 
• What type of scenarios do you use? Scenarios can be anything from teaching someone

to tie a shoe to making a peanut butter sandwich. We have even asked candidates to
demonstrate the proper way to download an app. The scenarios are simple to allow
candidates to focus on learning to provide appropriate feedback to K-12 students and to
each other once the role play is complete.

• Do candidates use a checklist to rate feedback statements? No, candidates simply
identify an action and provide specific information that can be used to replicate or
correct the actions.

• What are some of the challenges candidates encounter? Candidates often do not
provide specific feedback initially, and the instructor needs to carefully model and
practice providing specific feedback with them. They also tend to be uncomfortable
providing their peers with feedback, so the instructor needs to model how to give
feedback in a constructive manner.

Stage 3: Candidates Plan and Implement a Lesson 

What is this stage about? 

In this stage, candidates work in pairs to collaboratively plan and teach six lessons/per week 
(three reading and three math lessons). 

How does the instructor implement this stage? 



              
             

 
            

 
              

           
 

               
 

 
    

    
           

 
          

 
        

        
        

               
      

 
     

 
  

 
                

 
              

 
             

     
 

         
 

           
             

Step 1: Partners work together to develop three math and three reading lesson plans 
that they will deliver in their field placement (to be completed outside of class). 

Step 2: Partner A delivers the six lessons while Partner B observes. 

Step 3: Candidates identify one reading and math lesson for their focus lesson. They 
provide the university instructor with a video of the focus lessons. 

Step 4: Partners switch roles after week five, and Partner B teaches while Partner A 
observes. 

Materials and resources 
• Lesson-plan template.
• Materials and resources needed to deliver lessons (e.g., math manipulatives, reading

program).
• Curriculum-based measurements (weekly results used to plan future lessons).

Questions faculty/PD providers may have while implementing this stage: 
• Are candidates already proficient in developing lesson plans? Yes, candidates are

proficient at lesson planning as a pre-requisite to this course.
• Are lesson plans submitted to instructor for a grade? Yes, but they are submitted to

course instructors for their methods courses.

Stage 4: Candidates Score Partner Videos and Provide Feedback 

What is this stage about? 

In this stage, candidates score videos using the adapted COSTI and learn to share feedback. 

Step 1: Candidate B scores Candidate A’s six videos using the observation protocol. 

Step 2: Candidate B provides Candidate A with feedback on the focus lesson while the 
instructor observes and listens. 

Step 3: Instructor independently completes observation protocol for focus lesson. 

Step 4: The instructor provides candidates with feedback on their observation and 
feedback session through email using the observation protocol. The goal is to have 



            
  

 
            

 
   

     
         

 
        

               
                 

          
               

      
             

          
             

        
 

 
 

               
          

   
               

          
       

                
         

  
                    

       
       

                 
          

          

candidates achieve scores that are similar to the instructor’s score on the observation 
protocol. 

Step 5: Candidates B and A reverse roles and repeat the process. 

Materials and resources 
• Resource A: Performance Feedback Observation Tool
• Video recordings of instruction (candidates use personal devices).

Questions faculty/PD providers may have while implementing this stage: 
• Do we have enough time in a class period to get to everyone? The first round does take

more time than the second. I ask for volunteers to stay after class to give equal time to
groups. After the first round, I only dedicate one class period for a three-day-a-week
course or one hour of a weekly seminar to walk around the class and listen to how
candidates are providing peers with feedback.

• How might we adapt if we have a large class of students? The instructor might try
providing candidates with a structured feedback form that includes two to three
“Glows” and two to three “Grows.” The instructor could then randomly spot check how
candidates are providing feedback to each other.
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