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What is the High-Leverage Practice (HLPs) for 
Students with Disabilities Affinity Group (AG)?

• Responds to common needs across states with topics pertinent to 
the CEEDAR Center

• Topical focused and allows for cross-state dialogue and 
collaboration

• Understanding and implementing HLPs for students with 
disabilities



What is a CEEDAR Affinity Group (AG)?

• It is not a traditional “Webinar”

• AG success is contingent on active participation!

• Be ready to listen AND share!



SCOPE AND SEQUENCE
Meeting Date Topic

Sept. 14, 2021
(2 – 3 ET)

Introduction and Overview of HLPs

Oct. 12, 2021
(2 – 3 ET)

Collaboration and Assessment HLPs

Nov. 9, 2021
(2 – 3 ET)

Social/Emotional/Behavioral and Instructional HLPs

Dec. 14, 2021
(2 – 3 ET)

Strategies for implementing HLPs in EPP Programs

Jan. 11, 2022
(2 – 3 ET)

Strategies to Develop a common vision of HLPs across statewide 
systems

Feb. 8, 2022
(2 – 3 ET)

AG Wrap Up and planning for the future
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HIGH LEVERAGE PRACTICES (HLPS)

¡HLPs are a critical set of practices that can be learned in 
coursework, practiced, observed, improved upon, and 
generalized to improve student learning and behavior. 
HLPs have been identified for both the general education 
(TeachingWorks) and special education (McLeskey et al., 
2015) fields.



EVIDENCE-BASED PRACTICES (EBP)

EBP - Evidence Based Practices are any concepts or 
strategies that are derived from or informed by objective 
evidence - most commonly, educational research or 
metrics of school, teacher, and student performance. In 
short, EBPs are methods that have been proven to work.

Gaines, A. I. & Murawski, W. W. (in press). HLP 1: Collaborating with School Professionals to Improve 
Student Outcomes. In R. Owiny & K. Cornelius (Eds.). The practical guide to high-leverage practices in special 
education: The purposeful “how to” enhance classroom rigor. Slack.  



HLPs & EBPs:  A PROMISING PAIR

McCray and colleagues (2017) 
called HLPs and EBPs a “promising 
pair” because of the natural way 
they align. They state that, “High-
leverage practices and evidence-
based practices when used together 
can become powerful tools for 
improving student outcomes” (p.1).

Adapted from: Jenkins & Murawski, in progress

General Ed 
HLPs

Special Ed HLPs

Collaboration

Co-Teaching
EBPs
SDI



HLP, EBP, & COLLABORATION:

¡4 HLP domains: Collaboration, Assessment, 
Social/Emotional/Behavior Practices, and 
Instruction.

Oh My!



COLLABORATION AS A CULTURE

McLeskey and colleagues (2017) write, in their 
description of collaboration as the first HLP, that 
“collaboration is ethereal in that it is never an 
end in itself, instead operating as a culture or a 
means through which any goal can be reached” 
(p.2). 



HLP 1: 
Collab-
oration

2: Mtngs
w/families

3: Collab 
w/families

4: Use 
mult.sourc
es of info

5: 
Collabora

tively 
design 

programs

9: Teach 
social bxs

10: 
Conduc
t FBAs

13: 
Adapt 

curricul
um

19: Use 
tech & 

AT

15:  
Access 
to rigor

12:  
Design 

instructi
on

18  Use 
engageme

nt 
strategies

6: Make 
adjustmen
ts w/data

22: 
Provide 
feedback



HLP 1

¡HLP 1 relates not only to collaboration in general, but 
specifically to the collaboration between professionals. We 
define school professionals as those individuals who are 
employed in the educational sector and who possess a 
credential, degree, or certificate in a related field (e.g., 
teachers, psychologists, counselors, administrators, etc)

“collaborate with professionals to facilitate student success”



CEC DEFINITION

Collaboration with general education teachers, paraprofessionals, and 
support staff is necessary to support students’ learning toward 
measurable outcomes and to facilitate students’ social and emotional 
well-being across all school environments and instructional settings 
(e.g., co-taught). Collaboration with individuals or teams requires the 
use of effective collaboration behaviors (e.g., sharing ideas, active 
listening, questioning, planning, problem-solving, negotiating) to 
develop and adjust instructional or behavioral plans based on student 
data and the coordination of expectations, responsibilities, and 
resources to maximize student learning”

(McLeskey et al., p.17)



COLLABORATION

¡Collaboration – A style of interaction in 
which two or more professionals work 
together toward a common goal 
(Friend & Cook, 2003)

Pg. 95



COLLABORATION AROUND IEPS

Student

Admin

Family

GET

SET

OT/PT/ 
SLP

Nurse

Collaboration
for Team Meetings

• Communication
• Active listening
• Open-ended questions
• Culturally responsive 
• Frame of Reference
• Respect
• Primary language



Table 1. Student/school collaboration accountability chart

Student/School Collaboration Accountability Chart

Meeting Date:

Topic/Goal:

Student/Student Group:

Objective/Task to complete Person responsible Location By (date) Follow up

Date With whom

COLLABORATION IN SEGREGATED SETTINGS



COLLABORATION IN INCLUSIVE SETTINGS

CO-TEACHING 
AS A SERVICE DELIVERY OPTION

TO BE USED WITH EBPS



CO-TEACHING

Co-Teaching –When two or more 
educators co-plan, co-instruct, and 
co-assess a group of students with diverse 
needs in the same general education 
classroom (Murawski, 2003)

Pg. 95



EBP Co-teaching
approach

GET SET HLP

Begin lessons 
with short 
reviews of 
previous 
learning 

Station 
Teaching 

Review a particularly 
difficult homework 
problem in a 5-minute 
station. 

Review general 
concepts already taught 
in another 5-minute 
station.

6

Independent Station: Students check their homework against 
an answer key with model responses for a 5-minute station 

Ask many 
questions and 
observe 
student 
responses 

One Teach-
One Support/ 
One Teach-
One Observe 

Provide direct instruction 
and ask open-ended 
questions of students. 
Differentiate levels of 
difficulty based on 
students. 

During instruction, 
record responses of 
students to review with 
partner later.

15 & 16

(example from Gaines & Murawski, 2022) 



EBP Co-
teaching
approac

h

GET SET HLP

Provide 
models (eg
think-alouds) 

Team 
Teaching 

As teachers describe a problem, they question each 
other regarding their different ways of approaching it, 
showing multiple ways to achieve the same answer. 

1

Provide 
scaffolds for 
difficult 
material 

Alternati
ve 
Teaching 

Take a small group who 
are struggling and work 
with them directly.

Monitor the class and 
circulate as students work 
on independent or group 
work.

15

Check 
understanding 
& feelings

Parallel 
Teaching 

Take half of the class and 
review for an upcoming 
test

Take half of the class and 
teach about test anxiety & 
strategies to address it

21 & 8

(example from Gaines & Murawski, 2022) 



What can you do when a 
potential colleague

is resistant to collaboration?

PRACTICE YOUR SKILLS!





Collaboration around Assessment

PRACTICE YOUR SKILLS!





• The critically low engagement from students, especially at the 
secondary level, has been exacerbated by the COVID-19 
pandemic, equity, and socio-educational differences, resulting in a 
“wicked problem” that requires collaborative strategies amongst 
key stakeholders (Seymour et al., 2020, p. 244).

• Schools clearly need support in addressing the mental health, 
social-emotional, and behavioral aspects of a student’s upbringing; 
one teacher alone in a room may have difficulty addressing all 
the academic diversity, not to mention these other needs. 

(Gaines & Murawski, 2022)



COLLABORATIVE STRATEGIES 
WITH KEY STAKEHOLDERS

¡ Emails/surveys of families
¡ Coffee with the teacher(s)
¡ Ask the students: e.g., How full is your tank today?
¡ Use small groups for check-ins
¡ Connect with co-teachers
¡ Consider trauma’s impact on communication/collaboration
¡ Frequently consider the validity of the assessments



EBP Co-teaching
approach

Educator 1 Educator 2

SEL 
Instruction

Station 
Teaching 

1: Conducts a mini-lesson on 
Self-Identity

3. Discussion related to 
Responsible Decision-making

2. Video on Tips for Self-
Management (by Counselor)

4. Independent Goal-Setting 
worksheet with models

Alternative 
Teaching

Lg Group: Does warm-up for 
the day

Small Group: Receives proactive 
reminders for transitions & 
working in small groups

PBIS Team 
teaching

Models non-examples of 
expected behaviors w/para

Laughs and models examples of 
expected behaviors w/para

Parallel 
Teaching

Reviewing and discussing 
Classroom Expectations

Reviewing and discussing the 
Good Behavior Game



HLP, EBP, & COLLABORATION:

¡4 HLP areas: Collaboration, Assessment, 
Social/Emotional/Behavior Practices, and 
Instruction.

¡ HLPs for Special Education – Provide scaffolded supports, Use assistive 
and instructional technology, Identify short and long-term goals, Teach 
cognitive and metacognitive strategies, Use explicit instruction, Provide 
intensive instruction, and Teach student to maintain and generalize new 
learning across time and settings

Oh My!



ALWAYS ASK YOURSELVES 
THE ESSENTIAL QUESTION OF

CO-TEACHING:

How is what the two of you are doing together
substantively different and better for students
than what one of you would be doing alone?

(Murawski & Spencer, 2011)



EBP Co-teaching
approach

Educator 1 Educator 2

Explicit 
instruction 
combined 
with strategy 
instruction

Station 
Teaching 

1. Teaches a brand 
new concept

Teaches a brand new
strategy (like Self-
Regulated Strategy 
Development)

3. Review activity from previous content 
(worksheet or Kahoot game or watch Flipgrid
or use Padlet)

Classwide
Peer Tutoring

Team teaching Both educators model the expected 
collaborative behavior and then circulate 
through room as students collaborate.

(EBPs from IRIS Modules)



PULL IT ALL TOGETHER



THANK YOU!
Dr. Wendy Murawski

ctl@csun.edu
www.csun.edu/simpact

@CTLatCSUN

http://www.csun.edu/simpact


Cross-state break out groups
10 minutes

Share a takeaway or idea you had based on Dr. Murawski’s presentation



•Be an active participant

•Be concise

•Ask questions to better 
understand

GROUP NORMS



HIGH-LEVERAGE PRACTICES: ASSESSMENT



HLP 4: USE MULTIPLE SOURCES OF INFORMATION TO DEVELOP A 
COMPREHENSIVE UNDERSTANDING OF A STUDENT’S STRENGTHS AND NEEDS.

Overview: Effective educators develop a deep understanding of a student’s learning needs by using multiple measures 
and sources.

Examples: Input from the student, their guardians, other teachers and stakeholders, informal and formal observations, 
work samples, curriculum-based measures, analysis of curriculum, functional behavior assessments.

Strategies:

- Use case studies containing multiple sources of assessment data and have teacher education candidates develop 
accommodations and/or transition goals for the student.

- Use culturally responsive rubrics (Muhammad, 2020) to assess students’ writing.

- Interview students to gain their perspective on their strengths, interests, important relationships, goals, and support 
systems. Ask guardians for their input as well.

- Use the Comprehensive Student Learning Profile Checklist (Benedict, Cornelius, & Acosta, 2019).



HLP 5: INTERPRET AND COMMUNICATE ASSESSMENT INFORMATION WITH 
STAKEHOLDERS TO COLLABORATIVELY DESIGN AND IMPLEMENT EDUCATION 
PROGRAMS.
Overview: Effective educators interpret assessment data and involve other stakeholders in assessment process, 
including goal development and implementation. 

Strategies:

- Use a culturally responsive lens to critically analyze assessment tools and determine how culture and language 
influence the data and its interpretation. Examples: Who wrote the curriculum used in your school? Was it designed 
with students like yours in mind? How much do you center test scores or skills instead of other learning goals? 
(Muhammad, 2020)

- Teach educators to ask, What doesn’t this assessment tool tell me? What other source could I use to gain more 
information? Is there another way to interpret this data?

- Role play IEP meetings and have teacher education candidates explain assessment tools, interpret data, and 
collaborate on goal development.

- Use case studies containing multiple sources of assessment data and have participants develop accommodations 
and/or transition goals for the student.

- Develop a summary sheet of assessment results to share with stakeholders (Kamman & McCray, 2019). Include: 
assessment, main findings, interpretation, strengths, needs, and implications.



HLP 6: USE STUDENT ASSESSMENT DATA, ANALYZE INSTRUCTIONAL PRACTICES, 
AND MAKE NECESSARY ADJUSTMENTS THAT IMPROVE STUDENT OUTCOMES.

Overview: Effective educators reflect on their practice to improve student learning, actively growing 
their skill set, reusing successful strategies and discarding or adjusting ineffective ones. 

Strategies:

- Incorporate opportunities for reflection and professional goal setting in relation to adjusting 
assessment practices during staff meetings and professional development days.

- Lead your staff through the reflective questions on how school culture, curriculum, and 
assessment procedures cultivate or prohibit student success. Examples: Are you equally 
concerned about all students’ test scores, or more/less concerned about some students? What is 
the trend assessment data of your school? What has helped and not helped regarding the 
teaching of skills? (Muhammad, 2020)

- Involve students in their own goal setting and data collection.
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WHAT’S NEXT?

Next meeting: Nov. 9, 2021
(2 – 3 EST)

Social/Emotional/Behavioral and Instructional HLPs

Check out question: 

Share one HLP goal you hope to accomplish between now and our 

November meeting.



DISCLAIMER

This content was produced under U.S. Department of Education, Office of Special 

Education Programs, Award No. H325A120003. Bonnie Jones and David Guardino

serve as the project officers. The views expressed herein do not necessarily 

represent the positions or polices of the U.S. Department of Education. No official 
endorsement by the U.S. Department of Education of any product, commodity, 

service, or enterprise mentioned in this website is intended or should be inferred.


