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Dyslexia and Michigan Education Rules
• Michigan does not have specific dyslexia
legislation
• Michigan uses “Specific Learning Disability”
which includes condition of dyslexia
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We are an intensive technical assistance
program for the implementation of an
integrated reading and behavior multi-tier
system of support model that focuses on
research-based practices in reading, behavior
and implementation science to ensure
sustainability and scalability
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Our Approach
• Helping educators to implement effective
practices to improve reading outcomes.
• Helping to ensure that these effective practice
are implemented correctly and consistently
over time.
• This is done to prevent reading problems and
also to addressing need of struggling readers.
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MTSS Component

Team-based
Leadership

Component Definition

An active, organized, knowledgeable and representative group exists to provide whole child (academic, behavioral,
physical, social, and emotional) supports, remove barriers, coordinate and evaluate activities across the system.

Multi ATiered
System of Support (MTSS)
responsive framework that provides instruction, interventions, and supports intended to meet the needs of the whole
child (academic, behavioral, physical, social, and emotional). Based on an aligned curriculum, the core instruction,
interventions and supports are organized along a continuum to meet the needs of each and every learner. Tiers are
intended to be layered with intensification of supports as matched to learner need.
•
Tier 1 is the research-based core curriculum and classroom interventions that will be available to all learners and
effectively meet the needs of most.
•
Tier 2 are supplemental, targeted group interventions intended for some learners who require support beyond tier 1.
•
Tier 3 supports provide intense individual interventions for few learners with exceptional or severe and persistent
academic and/or non-academic needs.
Instruction, interventions and supports are chosen because there is evidence that indicates expected success for the
identified need. The selection process considers a whole child approach (academic, behavioral, physical, social, and
emotional), the population of learner(s) being served, and alignment with the district’s existing philosophy, programs, and
initiatives. Selection also considers the resources and capacity needed to support MTSS implementation with fidelity.

• Team-based Leadership

Tiered Delivery
System

• Tiered Delivery System
Selection and
Implementation of
Instruction,
Interventions and
Supports

• Selection and Implementation of Instruction,
Interventions, and Supports

A comprehensive screening and assessment system is a coordinated system of multiple assessments and measures –
each of which is valid and reliable for its specified purpose and for the population with which it will be used – designed to
help educators make informed instructional and programmatic decisions. The system provides information about the
needs of each and every learner from a whole child (academic, behavioral, physical, social, and emotional) perspective.
The data acquired through the system is used to inform understanding, policy and practice to support improved learner
outcomes and school capacity.
Comprehensive screening and assessment systems includes:
1. Universal screening measures and decision rules for using those data
2. Progress monitoring assessments and decision rules for using those data
3. Diagnostic assessments
The utilization of all relevant whole child (academic, behavioral, physical, social, and emotional) data to analyze, evaluate,
and plan strategies that support sustainable systemic improvement and whole child learner outcomes. Data-based
decision making is inclusive of the comprehensive needs assessment, efficient data collection practices for multiple data
5 used are timely, valid, reliable, accurate and reviewed in ongoing cycles.
sets, and a formal improvement process. Data
The roles and responsibilities for data- based decision making within the system are clearly defined and executed.

• Comprehensive Screening and Assessment
Comprehensive
System
Screening and
Assessment
System

• Continuous Data-based Decision Making

Continuous Databased Decision
Making
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MTSS is an Operating System

Adopted from C. Bradshaw
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Layering Tiers of Supports

Tier 3 Supports
Tier 2 Supports

Tier 1 Supports
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Tiered Continuum with increasing intensity
• An integrated and linked curriculum should be
available such that:
•

A core curriculum is provided for all students;

•

A modification of this core is arranged for
students who are identified as nonresponsive,
and

•

A specialized and intensive curriculum is
developed for students whose performance is
deemed nonresponsive to the modified core

MIBLSI
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(Sugai, 2008)

Percent of students identified at instructional
level: Year 1 and Year 3 of Project

Cohort 6
(23 schools)
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Cohort 7
(21 schools)
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Tier 1 Supports

Tier 1 Supports
Universal Prevention for all students
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Tier 1: Core Reading Program

Lack of clear and
consistent Core
reading program
aligned with
research

Core reading
program aligned
with research but
not implemented
with fidelity

Core reading
program aligned
with research,
implemented with
fidelity

Core reading program
aligned with research,
implemented with
fidelity and enhanced
focus on critical
features

Increasing confidence of efficiency & effectiveness
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Support for Core Curriculum Review
• Define a “comprehensive core reading
curriculum review”
• Describe the preparation and skillsets needed
to lead a review process
• Outline the curriculum review steps
• Understand how integrate the curriculum
review steps into your district’s Effective
Innovation Review and Selection Process
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12

Tier 2 Supports
Tier 2 Supports

Targeted Intervention- for some students
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Two Main Categories of Tier 2 Supports
1. Additive supports to Core: Layer on to the
Tier 1 supports already in place as additional
practice/skill development through validated
intervention- standard protocol as a
secondary intervention
2. Enhancements for accessing Core: Use Tier
2 supports strategically so students can better
benefit from access to Tier 1
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Additive supports to Core

Supplemental
Supports
Tier 2

Tier 1
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Enhancements for Accessing Core

Supplemental
Supports
Tier 2

Tier 1
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Tier 2: Strategically enhanced reading support
Tier 1: Effective Core Reading Program

for Kdg – 3rd
Grade Students

Tier 2 Support

Instructional considerations
• More opportunities to practice/respond
• More performance feedback
Curricular considerations
• Explicitness of content presentation
• Precision and focus on critical features

Lack of clear and
consistent
supplemental
reading program
aligned with
research

Supplemental
reading program
aligned with
research but not
implemented with
fidelity

Supplemental
reading program
aligned with
research
Implemented with
fidelity

Enhanced core reading
program aligned with
research Implemented
with fidelity and
enhanced focus on
critical features

Increasing confidence of efficiency & effectiveness

Enhanced Core Reading Instruction (ECRI)
• Written to align with common
published core reading curriculum
programs (same letter / sound
introduction, irregular words,
decodable text)
• Includes very explicit instructional
routines for teachers to use to teach
the foundational reading skills,
vocabulary, and comprehension skills
compared to what is written in the
teacher manual
• Tier 1 and Tier 2 component with Tier
2 being a pre-teaching of the Tier 1
lesson
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Tier 3 Supports
Tier 3 Supports

Intensive Intervention for few students
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Intensifying Interventions and Supports
~5%

Integrated across Features

~80% of Students
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Teaming

Integration

Feedback

Practice

and use of
data

~15%

Precision

Diagnostic
Assessment

Key Features of Intensifying Supports:
Precision
The focus of instruction and support related to the key
concepts necessary for social competence. Precision
includes the scope and sequence for learning.
Intensifying supports
• Utilize universal or
core program to
address academic
and social skill
development

• Identify general patterns
of errors, misrules or
skill deficits across
students

• Identify and isolate the
specific features of the
individual student’s
skillset that lead to
incorrect or poor
performance
• Provide instruction and
support based on these
identified features
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Key Features of Intensifying Supports:
Practice
Increasing the number of opportunities to respond.

Intensifying supports
• Typical routines for
school/class
opportunities to
respond

MIBLSI

• Increase opportunities to • High rates of practice are
respond relative to
provided for to remediate
typical class routines
errors in responding
• Ensure that the student is
practicing correct
responding and not than
errors
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Key Features of Intensifying Supports:
Feedback
Providing learners with information about their
responses.
Intensifying supports
• Provide all students
with typical feedback
on performance

MIBLSI

• Feedback is explicit
• More focused, concise
about what the student’s
and immediate
correct performance
• If incorrect, student
provided explicit feedback
on the incorrect
component and a model
of the correct response
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Data-based Individualization (DBI)
DBI is a research-based process for
individualizing and intensifying interventions
through the systematic use of assessment
data, validated interventions, and researchbased adaptation strategies.
DBI is the technical term for what many good
teachers do naturally through the problemsolving process: frequently review student
data and make changes to their teaching
based on what works for students. DBI,
however, makes this process systematic,
explicit, and tailored to meet the needs of
individual students through a multi-step
process that gradually intensifies instruction
and support.
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Cycle of Academic and Behavioral Failure:
Aggressive Response
(McIntosh, 2008)
Teacher presents
student with grade
level academic task

So, which is it…
Academic problems
Not sure…
lead to behavior
problems?
Student engages
Student’s academic
in problem
skills do not improve
Probably a combination
of bothbehavior
or
Behavior problems lead to academic
Student escapesproblems? Teacher removes
academic task

MIBLSI

academic task or
removes student
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Distribution of Elementary Reading Intervention Level: a
Michigan Example (based on DIBELS assessment)
(n = 4074)

(n = 201)

24%
56%
33%

24%
43%
20%
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Invest in Systems
• To ensure that effective practices are
implemented correctly and consistently
• To Sustain and Scale-up
• Maintaining implementation of effective
practices is important but we also need to
have more students accessing effective
practices
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Reading –Tiered Fidelity Inventory (TFI)
• Provide School Leadership Teams with a
tool to assess the implementation of the
reading components within an MTSS model
• The reading components:
1. School-Wide

Reading Model for

elementary
2. School-Wide

Content Area Reading Model
for secondary

MIBLSI

28

Myth
100
90
80
70
60
50
40
30
20
10
0
1

2

Fidelity

3

4

5

6

7

8

9

10

Student Outcome

Reality
100
90
80

Fidelity

70
60
50
40
30
20

adapted from P. Strain (2016)

MIBLSI

10
0
1

2

29

Fidelity
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3rd Grade English Language Arts M-STEP for
State and Project Schools that met Fidelity
Average Percent of Students at
Advanced/Proficient Levels

60%
55%
50%
45%

MIBLSI Fidelity
Schools Average

Michigan
Average
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Average Percent of Students at
Advanced/Proficient Levels

3rd Grade English Language Arts M-STEP for
Project Schools that Met and Not Met Fidelity
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2018

Comparing District and School MEAP Reading Scores
(Meeting/Exceeding Expectations)

Closing gap

Increasing gap
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School District
Structure

Vision
Facilitative Administration
Selection

Cabinet
Team

Management and Coordination
Information
Performance Feedback

Cabinet
Liaison

Feedback
Loop

Implementation
Planning Team
MTSS
Coordinator
Training and
Coaching
Providers Resources
Training
Coaching

Delivery

Schools

MIBLSI

Schools

Schools
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Schools

Schools

Local Implementation Support Capacity
Training
• Specific sessions with formal activities designed
for skill development
Coaching
• Ensuring transfer from training to practice
• On-site skill development, enhancing the skills
through prompting and reinforcement
Content Expertise
• An expert with specific technical/content
knowledge provides information to address an
identified need with customized solutions.
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Effective Features of District Support for Implementation of
MTSS within Schools
Category of
Support

Leadership and
Management

Promoting
Effective
Environments

Professional
Development

Description

Key components

The process for influencing and
coordinating the different
components an educational system
to effectively
maximize efforts of others to
implement PBIS with fidelity and
durability.
The development of nurturing work
environments that make it easy to
implement PBIS well. In successful
work places, educators know what
needs to be done, have adequate
resources to do it and can
experience results of effective
implementation efforts.
Improving educators’ competency to
implement PBIS with fidelity through
the development of knowledge, skills
and ability.
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•
•
•
•
•
•
•
•
•
•
•
•

Vision
Commitment and political support
Securing funding and allocation of
resources
Coordination
Problem solving
Communication
Information
Practices and procedures
Tools and materials
Data systems
Feedback
Encouragement

•
•
•

Training
Coaching
Technical assistance

MIBLSI provides technical
assistance and support to develop
effective systems, practices based
on research and evaluation for
continuous improvement

Cascading Structures
of Support
ISD
Leadership
Team
LEA
Leadership
Team

School
Leadership
Team
Aligned, integrated
and compensatory
system

School Staff
Students
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Focus day training
• Phonemic Awareness
• Teaching Academic Vocabular through
Shared Book Reading (World of Words)
• Reading Excellence: Word Attach & Rate
Development Strategies (REWARDS)
Intermediate
• Phonics for Reading
• Teacher directed Pats to Achieving Literacy
Success

MIBLSI
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Contextual Focus

Framework for Addressing Practice and Supports

Classroom

Grade Level

School

District

Region

State

Level of the System
Focus on Practices

MIBLSI

Focus on Support
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To improve outcomes, we need
effective systems that use data
effectively for decisions
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REACH
Extending
number of
districts/schools
implementing

MIBLSI Evaluation
Components for
MTSS Implementation

CAPACITY

FIDELITY

IMPACT

Develop
organizational
structures and
staff
competencies

Effective
implementation
of MTSS
Practices

Successful
student
outcomes and
perception of
effective schools

Feedback Loops for Continuous Improvement
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Sample Project Dashboard
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Sample Project Dashboard
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Goal is to establish host
environments that support
adoption, sustained use, &
expansion of evidence-based
practices
(Zins & Ponti, 1990)
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