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CEEDAR CONFERENCE
Putting Research-to-Practice in Teacher Preparation:  

Learner Ready Day One

Friday, September 29, 2017
8:00 a.m. to 3:30 p.m.

Radisson Hotel, Cromwell, CT

Sponsors:  
CEEDAR Center at the University of Florida, Connecticut State Department of Education, 

American Institutes for Research, CCSSO, AACTE-CT, CEC-CT and CONNCASE

CEEDAR– the Center for Collaboration for Effective Educator Development, Accountability, and 
Reform– supports states and universities to reform their teacher and leader prep evaluation systems, and 
better align policy structures and professional learning systems. We provide support by building capacity, 
offering training, and responding to requests for technical assistance.

http://ceedar.education.ufl.edu/learner-ready-day-one

Join the conversation!  Follow us on Twitter and like us on Facebook!
CSDE:  @EducateCT & www.facebook.com/ctdepartmentofeducation 

CEEDAR Center:  @CeedarCenter & www.facebook.com/CeedarCenter

#CEEDARinCT 
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8:00 – 9:00		  Registration and Poster Sessions in Lobby 
			   (9 posters to be presented by candidates and their faculty advisors)

9:00 – 9:15		  Welcome and Introductions
			   Dr. Dianna R. Wentzell, Commissioner of Education
	 	 	 Dr. Bonnie Jones, OSEP Project Officer, U.S. Department of Education
			   Dr. Mary Brownell, CEEDAR Center Director, University of Florida
			   Main Ballroom

9:15 – 10:00		 (How) will we work together at this moment in our country’s history to 
			   ensure that beginning teachers are learner ready?
			   Dr. Deborah Loewenberg Ball 
			   Main Ballroom		

10:00 – 10:30	 Looking to the Future of Teacher Preparation Policy and Practice 
			   Dr. Suzanne Wilson and Dr. Deborah Ball
			   Main Ballroom

10:45 – 11:45	 6 Concurrent Breakout Sessions  
			   (See page 5 for session descriptions and locations)

12 NOON		  Lunch 
			   Main Ballroom	

12:15 – 1:00		 Introduction of Keynote Speaker
			   Dr. Saroja Warner, Director of Educator Preparation Initiatives, CCSSO

			   Two Visions of the Future of Teaching and Teacher Education in the US
			   Dr. Ken Zeichner
			   Main Ballroom

1:00 – 1:15		  Q&A

1:30 – 2:30		  6 Concurrent Breakout Sessions 
			   (See page 6 for session descriptions and locations)

2:45 – 3:15		  HLPs and EBPs Why They are Important to Preparing All Teachers 	
			   and All Students
			   Dr. Mary Brownell 
			   Main Ballroom 	

3:15			   Evaluation and Adjourn

Conference Agenda

This content was produced under U.S. Department of Education, Office of Special 
Education Programs, Award No. H325A120003. Bonnie Jones and David Guardino 
serve as the project officers. The views expressed herein do not necessarily 
represent the positions or polices of the U.S. Department of Education. No official 
endorsement by the U.S. Department of Education of any product, commodity, 
service, or enterprise mentioned in this website is intended or should be inferred.
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Poster Sessions
A.	 A Literacy Tutoring Experience to Better Enhance Teacher Preparation Programs
	 Chloe Hudd & Olivia Loughlin
	 Southern Connecticut State University

B.	 A Supervised Math Tutoring Experience for Teacher Candidates
	 Emily Allen, Rachel Sawicki & Jessica Grote
	 Southern Connecticut State University

C.	 Use of POW+TREE with SRSD to Improve the Writing Skills of High School 
	 Students With High Incidence Disabilities
	 Linda Todd
	 Central Connecticut State University

D.	 Culturally Responsive Teaching:  A Lesson on Heredity and Gene Expression for 		
	 English Learners (ELs)
	 Monika Kadlof & Brooke Amigo
	 Southern Connecticut State University

E.	 Social Interactions of Dual Language Learners in English-Speaking Preschool 		
	 Classrooms
	 Stefanie Dominguez & Dr. Jeffrey Trawick-Smith
	 Eastern Connecticut State University

F.	 Math-Talk in Preschool Children’s Play: Emerging Trends and Future Directions
	 Dr. Jeffrey Trawick-Smith, Dr. Sudha Swaminathan, Leah Slawinowski & 
	 Nicole Green
	 Eastern Connecticut State University

G.	 Quality of Young Children’s Play with Toys: Effects of Age, Socioeconomic Status, 	
	 Gender, and Ethnicity
	 Dr. Jeffrey Trawick-Smith, Julia Delapp, Stefanie Dominguez, Nicole Green,  
	 Domininque McLean & Amanda Terenzi 
	 Eastern Connecticut State University

H.	 How Preschool Teachers Introduce New Play Materials: Impact on Play Quality
	 Dr. Jeffrey Trawick-Smith, Ms. Julia Delapp, Ms. Nicole Green, 
	 Ms. Domininque McLean & Ms. Leah Slawinowski
	 Eastern Connecticut State University

I.	 Collaboration for a Curriculum of Caring
	 Dr. Paula Gill Lopez & Dr. Emily Smith
	 Fairfield University
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KEYNOTE PRESENTERS
Deborah Loewenberg Ball
University of Michigan, School of Education

Deborah Loewenberg Ball is the William H. Payne Collegiate Professor of 
education at the University of Michigan, an Arthur F. Thurnau Professor, and 
the director of TeachingWorks. She taught elementary school for more than 
15 years, and continues to teach mathematics to elementary students every 
summer. Ball serves on the National Science Board and the Mathematical 
Sciences Research Institute Board of Trustees, chairs the Spencer Foundation 
Board of Directors, and is the president of the American Educational Research 
Association. She completed eleven years as dean of the U-M School of 
Education in June 2016.

Ball’s research focuses on the work of teaching mathematics in ways that disrupt the reproduction 
of inequity and that make it possible for young people to enjoy and engage in mathematics in 
and out of school. She is an expert on teacher education, and her current work centers on how to 
improve the quality of beginning teaching. Her research is informed by strong links both to the arts 
and sciences and to professional preparation in other domains.

Through TeachingWorks, she is leading an effort to develop a comprehensive professional training 
curriculum that spans initial training through at least the first three years of teaching practice, with 
corresponding assessments to determine whether beginning teachers are ready to be responsible 
for a classroom of students. This curriculum focuses on a set of core skills and knowledge that are 
“high-leverage” for responsible teaching. Skill with these tasks of teaching is crucial for all teachers 
if they are to help each of their students achieve. In addition, the curriculum addresses, in the 
specialized ways needed for teaching, the subject matter content that is high-leverage for teachers, 
including essential topics and skills represented in the Common Core State Standards.

Ball has authored or co-authored more than 150 publications and has lectured and made numerous 
major presentations around the world. Her research has been recognized with several awards and 
honors, and she has served on several national and international commissions and panels focused 
on policy initiatives and the improvement of education, including the National Mathematics Advisory 
Panel and the Commission on the Future of Undergraduate Education. She has been elected to the 
American Academy of Arts and Sciences and the National Academy of Education, and is a fellow of 
the American Mathematics Society and the American Educational Research Association.

Ball teaches courses in the following program(s): 
Teaching and Teacher Education
Mathematics Education
Elementary Teacher Education
Elementary Teacher Education (ELMAC)
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KEYNOTE PRESENTERS
Ken Zeichner
University of Washington, School of Education

My research has examined different aspects of teacher education in the 
U.S.A. and beyond.  For many years, I have focused on understanding the 
historical trajectories of different approaches to improving teacher education 
and on elaborating the underlying assumptions, program elements, and 
consequences of different approaches to preparing teachers. 

Recently, I have also focused on policies related to teacher education and 
specifically on the role of venture philanthropy and the misrepresentation of 
educational research in shaping policies and practcies in teacher education 

in ways that undermine the democratic process of deliberation and decision making and the 
largely public system of teacher education.

I have been working recently on ways to more closely connect the field and campus components 
of teacher education through the creation of different models of hybrid teacher education and on 
examining the evidence related to the efficacy of different pathways into teaching. My recently 
completed externally funded work includes a study of policies and practices related to teaching 
in Alberta Canada that is part of a larger international study, and an examination of the ways in 
which engaging local community members in the preparation of teachers at UW has impacted the 
learning of teacher candidates and the community mentors who work with teacher candidates. 

At the University of Washington, I have taught graduate courses in the study of teacher education 
that concern teacher education policy debates, comparative and international perspectives on 
teaching and teacher education, and community-focused teacher education. I also served as 
Director of Teacher Education from 2009-2013.

Before joining the faculty at the University of Washington, I spent 33 years on the faculty in the 
School of Education at the University of Wisconsin-Madison. During this time, I spent 9 years as 
Associate Dean for Teacher Education and International Education and many more years as the 
Hoefs-Bascom Professor of Teacher Education in the Department of Curriculum & Instruction. As 
a part of my work in teacher education, I directed a professional development school partnership 
involving the School of Education, Madison School District and Madison Teachers’ Incorporated 
for 12 years. I also worked closely supporting the Madison School’s Classroom Action Research 
Network for 25 years.

I have served as Vice President of AERA (Division K), a member of the Board of Directors of 
the American Association of Colleges for Teacher Education, co-chair of the AERA Panel on 
Research in Teacher Education and as a member of National Academy of Education Committees 
on Teacher Education and Teacher Professional Development. In 2009, I was elected to 
the National Academy of Education, and in 2013 I was elected as a Fellow of the American 
Educational Research Association. I have worked on teacher education issues in many parts of 
the world, most notably in Namibia (1994-2004). I continue to lecture, write and support teacher 
education reforms in many parts of the world. 
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AM CONCURRENT BREAKOUT SESSIONS - 10:45 a.m. to 11:45 a.m. 
1:  Developing and Implementing Practice-based clinical Assessments Aligned with the edTPA
This session will provide participants with an overview of evidence-based practice strategies as outlined in the Developing 
Quality Fieldwork Experiences for Teacher Candidates: A Planning Guide for Educator Preparation Programs and District 
Partners (2017). Participants will be provided with a detailed overview of three field-based clinical assessments: 1) the use 
of a universal design for learning (UDL) lesson plan template to develop and teach 2 – 3 lessons in an early field placement, 
2) a video analysis assignment designed to demonstrate a candidate’s understanding of the standards, objectives, and 
assessment of language and literacy in the middle stage of a program, and 3) a unit planned for implementation immediately 
prior to student teaching for implementation during the candidate’s upcoming student teaching experience. Developed for 
a Masters of Teaching (MAT) Program designed to prepare beginning secondary and special educators to collaborate to 
support struggling learners in the general curriculum, these assessments are aligned were carefully sequenced and aligned 
to the edTPA by program faculty. 
Presenter:  Joan Nicoll-Senft, Central Connecticut State University			   Room:  Fife & Gwent
 
2:  Bringing Partners To the Table: Putting Principles Into Practice
This presentation explains the creation of a district partnership structure as part of a full redesign of teacher preparation 
over the past two years at Central Connecticut State University.  It will highlight the ways CCSU’s process aligns with the 
CEEDAR Center’s guidance document: Developing Quality Fieldwork Experiences for Teacher Candidates. 
Presenters:  Lauren Tafrate, Sally Drew, James DeLaura, Nancy Hoffman and Cara Mulcahey
Central Connecticut State University							       Room:  Kent

3:  A Practical Approach to Teaching Argumentation
The presenters identify a scaffolded process for teaching students to write and orally defend arguments. The argumentation 
process is supported by five universally accepted principles of learning. Student artifacts from a range of learners illustrate 
the process and effect on student achievement.  The process is applicable to existing curricula. 
Presenters:  Cheryl Dickinson, Southern Connecticut State University and Sabine Januski, Six to Six Magnet School
											           Room:  Crowne 1

4:  Using the CEEDAR Course Enhancement Module for Behavior Management to Support Pre-Service Candidate 
Learning and In-Service Teacher Professional Development
Classroom and behavior management skills are essential for effective classroom instruction, yet many teachers report 
feeling underprepared to manage challenging student behaviors.  University instructors share initial experiences using the 
CEEDAR Classroom and Behavior Management Course Enhancement Module to help prepare teacher candidates to use 
evidence-based assessment and behavior intervention practices. 
Presenters:  Kara Faraclas & Judy Terpstra, Southern Connecticut State University and 
Don Briere, Director of Educational Services, Hebron Public Schools			   Room:  Highland

5:  Learning to Teach: Practice-Based Preparation in Teacher Education 
Change is hard and it does not occur over night. It requires practice, coaching, reflection, and MORE practice, coaching 
and reflection. Over the last decade teachers have been charged with changing their practice via a plethora of reform 
initiatives. Knowing that it takes years to develop a level of expertise, how can we honestly expect teachers to change a slew 
of practices at the same time?  This session will discuss the essential features of high-quality practice-based opportunities 
– inclusive of feedback, coaching and reflection – and offer the notion that targeting specific high-leverage (and evidence-
based) instructional practices will likely lead to increased student achievement and lessen the anxiety of already over-taxed 
teachers. Join us for a lively and provocative discussion that may just help retain quality teachers. 
Presenters:  Lynn Holdheide, Interim Director, Center on Great Teachers and Leaders at American Institutes for Research 
and Abby Foley Marshall, Researcher, American Institutes for Research			   Room:  Ballroom  	

6:  Using Lesson Study to Prepare Preservice Educators	
This presentation will include an overview of Lesson Study and recommendations for how it can be incorporated into 
preservice teacher education programs to improve candidates’ knowledge and implementation of evidence-based practices. 
The presentation will include detailed information about how to structure and implement each step of the Lesson Study 
process, including a framework for collaborative planning, tools to guide collective analysis and debriefing, and work 
samples from our experiences and research integrating lesson study into preservice special education teacher coursework.
Presenters:  Amber Benedict, University of Florida and Carly Roberts, University of Washington
											           Room:  Jersey
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PM CONCURRENT BREAKOUT SESSIONS - 1:30 p.m. to 2:30 p.m.
7:  Framework for Disciplinary Writing in Science Instruction
This session will provide participants with research- and evidence-based strategies for helping adolescents become better 
writers in science. Participants will learn a comprehensive framework for including writing in science in ways that support 
students’ learning and writing development, while also aligning to the writing purposes of the CCSS and NGSS.
Presenters:  Sally Drew & Jeff Thomas, Central Connecticut State University		  Room:  Jersey

8:  Scaffolding for edTPA Lesson Planning Using an Embedded Signature Assessment (ESA)
In this session, participants will learn how to scaffold the edTPA lesson planning process and how to teach candidates to align 
lesson objectives, learner needs, and evidence-based practices into edTPA-aligned lesson plans/learning segments.
Presenter: Megan Mackey, Central Connecticut State University				   Room:  Kent    

9:  Practice-Based Clinical Experiences: Linking Assessment and Instruction in Literacy	
In order for teacher candidates to be Learner Ready Day One, EPP’s must provide robust and distributed practice-based 
opportunities across teacher preparation programs. This presentation will focus on how one EPP designed a series of courses 
where candidates apply evidence-based literacy practices in a collaborative teaching environment. Connections to edTPA will 
be discussed.
Presenters:  Ashley Oldham & Sharon M. Ware, University of Saint Joseph		  Room:  Fife & Gwent    
	
10:  Developing Prospective Teachers’ Culturally Relevant Pedagogy in Mathematics and Beyond	
This presentation will review research on teaching prospective teachers about culturally relevant pedagogy, share projects used 
to foster prospective teachers’ thinking about incorporating students’ cultures into teaching mathematics, and share findings 
about how prospective elementary teachers consider culture when developing culturally relevant lesson plans.
Presenters:  Lindsay Keazer & Shelly Jones, Central Connecticut State University	 Room:  Highland  

11:  Using Supervised Tutoring to Enhance Teacher Candidates’ Learning of High-Leverage Teaching Practices 
This presentation describes supervised tutoring experiences embedded in two methods courses that are part of an 
undergraduate teacher preparation program in special education at Southern Connecticut State University. One tutoring 
experience involves math and the other involves basic reading. Both experiences help to develop teacher candidates’ learning 
of high-leverage teaching practices such as explanation and modeling; diagnosing common patterns of student thinking; 
analyzing instruction for the purpose of improving it; and setting long-term and short-term goals. The structure of each clinical 
experience and its place in the overall teacher preparation program, as well as the benefits and challenges of structuring 
clinical experiences in this manner, will be discussed. Time will also be allotted for Q & A.   
Presenter:  Louise Spear-Swerling, Southern Connecticut State University		  Room:  Crowne 1  

12:  Developing Quality Fieldwork Experiences for Teacher Candidates: A Planning Guide for Educator Preparation 
Programs and District Partners 
Presenters will share a framework and set of tools laid out in a guidance document for planning field/clinical work experiences 
that are evidence-based and practice-focused that across the teacher preparation program but prior to student teaching.  The 
session leaders will provide 1) a process and set of tools for EPP teams to use in planning fieldwork experiences, 2) how to 
engage LEA partners in planning and supporting EPP fieldwork, and 3) examples of how some of these strategies have been 
operationalized in varied EPP contexts.
Presenters:  Georgette Nemr, Connecticut State Department of Education, Suzanne Robinson, University of Kansas and 
Rosemary Tralli, Glastonbury Public Schools						      Room:  Ballroom  
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Vision
  

 
  

Connecticut 
Successes

   

 
 

Collaborative Partners

 

We believe continuous improvement directed toward how we prepare 
teachers will get us closer to our goal: learner-ready teachers on day 
one of teaching. Our CEEDAR efforts focus on improving educator 
preparation systems as part of a coherent set of statewide initiatives:

Implementing the Connecticut Core Standards and Smarter   
Balanced Assessment
Providing effective induction to all beginning teachers through 
theTeacher Education and Mentoring (TEAM) Program, and 
Implementing Scientific Research-Based Interventions (SRBI) to 
ensure struggling learners receive the supports they need in 
general and supplemental instruction

Mission
The work of Connecticut’s 
CEEDAR team, in concert 
with the work of the 
Educator Preparation 
Advisory Council (EPAC), 
has encompassed many 
aspects of our state’s 
educator preparation and 
accountability systems 
simultaneously (i.e., data 
systems, edTPA, inclusion 
of evidence-based 
practices in preparation 
across a wide range of 
programs — general and 
special education, and 
improving partnerships and 
clinical practice 
opportunities).

Educator preparation programs (EPPs) and district representatives who contribute to this work do so 
because they believe it will improve what faculty and district partners do in preparing future teachers.

“

”

Sustainable relationships between teacher preparation programs 
and school districts are critical; they ensure the continued growth of 
a quality educator workforce. CEEDAR provides practical resources 
that strengthen liaisons between educator preparation and 
professional development systems. We now have methods of 
communication, delineation of roles and responsibilities, and 
accountability processes that satisfy our collective needs.  

Dr. Rosemary Tralli, Assistant Superintendent
Glastonbury Public Schools







CEEDAR– the Center for Collaboration for Effective Educator Development, Accountability, and Reform– supports 
states and universities to reform their teacher and leader prep
evaluation systems, and better align policy structures and professional learning systems. We provide support by building 
capacity, offering training, and responding to requests for technical assistance.
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Connecticut Notable Accomplishments

  

“
Dr.Michael Alfano, Dean of Education
Central Connecticut State University”

CEEDAR has informed revisions of CCSU's MAT program for secondary and special educa-
tion candidates to better meet the needs of struggling learners and students with disabilities in 
the general education classroom and infusion of evidence-based practices for literacy and 
pedagogy. Our end goal is to embed this work into the larger redesign efforts of our school’s 
teacher preparation programs.

“
Dr. Stephen Hegedus, Dean of Education
Southern Connecticut State University

”
SCSU's CEEDAR team has worked in a spirit of continuous improvement to incorporate 
evidence-based practices in our courses, to ensure that candidates are prepared to meet the 
needs of all students, including at-risk populations and those with disabilities.

Connecticut
CEEDAR Grant 2013-2017

Teacher 
Preparation
Reform & 

Accountability 
Efforts

Facilitated
with CEEDAR 

Support

Reformed
Teacher Prep 
Curricula to 

focus more on 
Evidence-Based 
Practices (EBP) 

in Reading, 
Writing, 

Disciplinary
Literacy

Taught and 
evaluated use of 
CEEDAR Course 

Enhancement
Module (CEM) in  

Classroom/
Behavior

Management

Published Guide 
on Designing 

Quality Clinical 
Experiences and 
Practice-Based 

Strategies

Highlighted
CCSU and SCSU 

Prep Reforms 
on Culturally 
Responsive
Pedagogy in

CEEDAR
Practice Brief 
and Webinar 

Developed Data 
Dashboard for 

Public
Reporting on 

Quality of 
Teacher 

Preparation

Piloted edTPA
and linked 
focus on  

connections to 
Evidence-

Based
Practices

Host Scale-Up 
Conference  Sept 

29, 2017 
Keynotes:

Deborah Ball & 
Ken Zeichner

Focused on EBPs 
& HLPs
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Connecticut CEEDAR Highlighted Resource 

A Connecticut CEEDAR workgroup developed this guidance document to focus on the structured 
fieldwork	experiences	that	should	occur	prior	to	the	culminating	student	teaching	experience	to	
ensure that Educator Preparation Programs (EPPs) scaffold these opportunities from beginning of 
the program to student teaching, highlighting the following practice based strategies:

 Guided observation
 Case studies
	 Microteaching/Virtual	teaching	experience
	 Tutoring	experiences
 Lesson Study
 Analysis of Videotaped Instruction

Also critical is to ensure ongoing partnership and collaboration between the EPP faculty and 
school-based	educators	in	planning,	executing,	and	evaluating	the	quality	of	the	experiences.
Shared planning among preparation faculty, school-based educators, and school leaders must 
ensure that pedagogical knowledge acquired in EPP Courses will be tightly linked to application  
with students in classrooms.

The	next	phase	of	Connecticut’s	work	with	EPPs	and	district	partners	is	to	use	this	Guide with new 
EPP	and	district	partners	to	evaluate	and	strengthen	the	quality	of	clinical	experiences	and	district	
partnerships.

Developing Quality Fieldwork Experiences for Teacher Candidates: 
A Planning Guide for Educator Preparation Programs and District Partners







Improvement in teaching is tied integrally to 
thoughtful, spaced, deliberate practice of 
quality instruction of P–12 students. Given the 
relatively short time teacher candidates spend 
in preparation programs, using available 
opportunities in carefully calibrated training 
activities aligned with pedagogical application 
and practice is critical. It is important to 
understand what types of practice work best at 
different stages of teacher preparation and at 
different points in a program. Research has 
shown that certain practice strategies are most 
effective	within	the	contexts	of	different	teacher	
preparation activities.


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Connecticut’s  “Learner Ready” Definition 
 

 

http://ceedar.education.ufl.edu

Demonstration of Foundational Knowledge, Skills, and Dispositions by Learner-Ready Teachers

Demonstration of Student Outcomes by Learner-Ready Teachers

To be ready for the complexity of their work, teachers who enter the profession:
1. Understand the physical, cognitive, social, and emotional aspects of child and adolescent growth      
and development
2. Value and respect culture and diversity in children and families;
3. Demonstrate the knowledge, skills, and dispositions needed for all children to learn effectively;
4. Have a disposition to develop all professional qualities more deeply over time; and

Demonstrate deep knowledge of content and how to design instruction and use tools and 
technology to teach it.

Demonstrate understanding of Common Core State Standards in relation to his or her subject 
matter.

Care about, motivate, and actively engage students in learning.

Create a positive classroom and learning environment.

Value and respect the diverse learning needs and cultural backgrounds of students and their 
families.

Hold students to high expectations.

Personalize and differentiate learning to ensure appropriate level of challenge.

Collect, interpret, and use student learning data to monitor progress and adjust instruction.

Reflect on practice and continuously seek opportunities for professional learning to improve practice.

Communicate and collaborate with colleagues, families, and the community to create positive, 
culturally respectful relationships.


















As a result of the work of effective teachers, experiences as learners, and individual effort, students 
developmentally and systematically grow over time. The teacher newly entering the profession effectively 
engages students in appropriate learning experiences that support growth and development to these ends.

Communicate effectively through a variety of mediums including technology and the arts.

Apply content to solve problems and make interdisciplinary, real world, career, and global 
connections.

Demonstrate well rounded knowledge and skills across the curriculum in addition to language arts 
and mathematics.

Participate as an active, informed citizen in a global and technological society.

Think and behave critically and creatively.

Collaborate and work in teams and be prepared to enter the workforce.

Take responsibility for their knowledge and skill development toward the goal of lifelong learning.









Te
ac

he
r O

ut
co

m
es

S
tu

de
nt

 O
ut

co
m

es
 



11

Thank you for attending!
The Connecticut State Department of Education and CEEDAR Center are thankful for all of 
our partners, stakeholders and sponsors who contributed to the work highlighted today and 
for their dedication to making a difference in education of every student.  We look forward to 
scaling and sustaining these efforts across all institutions statewide in the coming years to 

ensure that new teachers are learner ready day one.

This program may be downloaded from the conference website at:  
http://ceedar.education.ufl.edu/learner-ready-day-one/

Join the conversation!  Follow us on Twitter and like us on Facebook!
CSDE:  @EducateCT & www.facebook.com/ctdepartmentofeducation 

CEEDAR Center:  @CeedarCenter & www.facebook.com/CeedarCenter

#CEEDARinCT




