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Part 1 Slides and Supporting Facilitator Notes and Text .................

This Facilitator’s Guide is intended for use with the following additional resources:

¢ Slide presentation
These online resources are available for download on the Course Enhancement Modules webpage of the
CEEDAR Center website. Please visit the webpage at www.ceedar.org.
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Introduction to the Evidence-Based Reading Instruction K-5 Course
Enhancement Module

The Collaboration for Effective Educator Development, Accountability, and Reform (CEEDAR)
Center developed this module on evidence-based reading interventions to assist IHE faculty and
professional development providers in the training and development of all educators. This
module provides information and resources about how to prepare teacher and leader candidates
to create effective instructional environments for all students, including students with disabilities
and their non-disabled classmates. The module helps candidates appreciate that, to be effective,
an instructional environment integrates a continuum of academic interventions that are evidence-
based and accommodate the needs of each student in the class and school.

Through this CEM, participants will learn about intervention practices and assessments that can
be integrated within a comprehensive, evidence-based reading intervention program. These tools
and practices involve multiple levels of interventions, including classwide, small group, and
individual reading practices. Candidates who gain knowledge about how to use these tools and
practices effectively will become proficient in using reading data to guide intervention decisions
and designing reading interventions to align with the intensity of a student’s needs. The CEM
guides candidates in becoming proactive, positive problem-solvers who anticipate the needs of
students and design interventions to reduce instances in which students are likely to experience
academic failure.

Purpose: This CEM is designed to build the knowledge and capacity of educators working
with pre-service and/or in-service teachers teaching a diversity of students to read. The module
can be adapted and is flexible to accommodate faculty and professional development provider
needs. The anchor module and speaker notes can be used in their entirety to cover multiple
courses or professional development sessions. Alternatively, specific content, activities, and
media can be used to enhance existing course and/or professional development content.

Objectives: At the completion of this CEM, participants will be able to:
1. Explain and model the components of effective instruction.
2. Explain and implement the components of a Multi-Tier System of Support framework
3. Discuss the research supporting the essential components of reading instruction
4. Use evidence-based teaching strategies to teach, model, and assess students in the
essential components of reading instruction
5. Make instructional decisions based on reliable data
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Rationale: It is the responsibility of teacher-preparation programs to develop highly qualified
teachers who have in-depth knowledge of the science of teaching reading. Currently, many
teachers and teacher educators have limited in-depth knowledge of how to teach struggling
students to read (Joshi et al., 2009).

It is urgent that the instruction of students is improved. The 2015 NAEP scores of fourth grade
students was not significantly different in comparison to 2013; eighth grade students scored
lower than in 2013 with only 36% of fourth graders and 34% of eighth graders at or below
proficient.

Unfortunately, children who do not learn to read well during the primary grades typically
struggle in reading throughout their school years (Juel,1988; Snow, Burns & Griffin, 1998;
Stanovich, 1986). In fact, nearly 70% of older struggling readers fail to achieve reading
proficiency (Biancarosa & Snow, 2004; NCES, 2011), and once poor reading trajectories are
established, they are very difficult to change (Francis et al., 1996; Good et al., 2009). The
negative consequences of reading failure can be devastating and can lead to misconduct, grade
retention, dropouts, and limited employment opportunities (Lyon, 2001). For these reasons,
identifying effective methods for early reading instruction and intervention for struggling
students is critical.

Audience: The audience for this CEM is intended to be teacher and leader candidates within

preservice programs at the undergraduate or graduate levels and/or district teachers and leaders
participating in inservice professional learning opportunities. The facilitator’s guide is designed
as a blueprint to support faculty and professional development providers.

Facilitator’s Guide: The facilitator’s guide consists of anchor presentation slides with
speaker notes to support facilitators as they present the content and learning activities. The
speaker notes are intended as a guide for a facilitator who is using the PowerPoint slides and may
be modified as needed. Reviewing the entire guide prior to facilitating the training is highly
recommended.

Evidence-based: The Anchor Presentation on Evidence-Based Reading Instruction K-5 CEM
was designed to align with the content of the Innovation Configuration, Evidence-Based Reading
Instruction for Grades K-5 (Lane, 2014). All information and resources included in the CEM
were drawn from professional development products developed by U.S. Department of
Education-sponsored centers and projects and other well-established and reliable sources. These
centers and projects used a rigorous process to directly link their professional development
products to available research evidence on reading interventions following a multi-step process
for product development (i.e., design, production, internal review, external review).

4
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Tiered Organization
The anchor module is organized into five main parts as described below:

*  Part I: Introduction
Part one introduces participants to the CEM with the purpose and rationale and then

presents principles of effective instruction (i.e., explicit, systematic, multiple
opportunities to practice, corrective feedback, progress monitoring).

*  Part 2: Multi-tiered systems of support (MTSS)
The second part explains the concept of multi-tiered systems of support (MTSS) and

includes descriptions of the essential components of MTSS. These components include,
screening, progress monitoring, multi-level prevention systems and data-based decision
making.

*  Part 3: Essential Components of Reading Instruction K-5
This part introduces participants to the importance of implementing evidence-based
reading instruction for all students, designing and differentiating instruction, and using
assessment data to inform instruction and monitor student progress. The module includes
a knowledge survey for participants and is organized into sections detailing the five
components of reading instruction; phonemic awareness, phonics, fluency, vocabulary
and comprehension. There are multiple resources in these sections including video
examples, lesson activities such as the Alphabet Arc, Say it, Move it, comprehension
strategy descriptions including Collaborative Strategic Reading, and participant quizzes.

*  Part 4: Supplemental Reading Intervention
The purpose of Part 4 is to explain the purpose and rationale for supplemental reading

interventions as part of a larger multi-tiered system of support and in laying the
groundwork for effective intensive intervention. Guidelines and an application activity
are provided for selecting evidence-based interventions. Participants analyze a video
example of a supplemental reading intervention and consider the use of assessment data
to evaluate the intervention. There is also a case study of a student in need of
supplemental reading intervention.

*  Part 5: Intensive Reading Intervention
The fifth and final part introduces participants to the intensive intervention framework

that is individualized, more intense, substantively different in content AND pedagogy,
and composed of more frequent and precise progress monitoring. The presentation and
suggested activities allow participants to consider how to intensify reading interventions
by increasing time, changing the learning environment, combining cognitive processing
strategies with academic learning, and modifying the delivery of instruction. Participants

5
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are also introduced to a data based instruction (DBI) approach to design and implement
intensive reading interventions that accommodate the individual needs of non-responding
students. Application of DBI is presented using a case study of a second grader who may
be in need of more intensive intervention and concludes with strategies for examining the
impact of intensive reading interventions.

As illustrated in Figure 1, the parts of this CEM are framed according to level of
intensity. A complete table of contents and summary of handouts for each part is included
at the end of this guide.

Figure 1. Evidence-Based Reading Instruction K-5 Anchor Presentation Structure

Core Reading Supplemental Intensive,

Multi-Tier Instruction w/ Individualized

Introduction Szt o Differentiated Reading Reading

Support Interventions

Support Instruction

Resources

The following resources are provided for use in delivering the anchor module:

. Facilitator’s guide (this document)
. Presentations
. Participant handouts

All of these materials may be used and adapted to fit the needs of the training context. When
sharing the content, please use the following statement: “These materials have been adapted in
whole or in part with permission from the CEEDAR Center.”

Materials

The following materials are recommended for training and associated activities:

Chart paper

Sharpie® markers for chart paper

Regular markers at each table for name cards
Post-it” Notes

Timer
6
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e Pens at each table

Needed materials will vary based on the audience, content and activities selected, and
presentation format.

In This Guide

The rest of the guide provides the slides and speaker notes to support facilitators as they present
the content and learning activities included in the anchor module. Reviewing the entire guide
prior to facilitating the training is highly recommended.

Below you will find the table of contents for part 1.

Table of Contents
Part 1 Introduction to Evidence-based reading instruction K-5
<> Reading CEM Overview
<~ Principles of Effective Reading Instruction

Handouts

e Handout 1.1 References
e Handout 1.2 Features of Effective Instruction

7
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Power Point Slides & Speaker Notes

FyeeEnns

Collaboration for Effective Educator Development,

Accountability and Reform
Course Enhancement Module on Evidence-based
Reading Instruction K-5

H325A120003

Slide 1 - Course Enhancement Module on Evidence-
based Reading Instruction K-5

171« CEEDAR

Y Y CEEDAR

CENTER

Part 1: Introduction

to Evidence-based

Reading Instruction
K-5

H325A120003 Sk

Slide 2 - Part 1: Introduction to Evidence-based
Reading Instruction K-5

CEEDAR
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Slide 3 — CEM Overview

CEM Overview

< Part 1: Introduction
< Part 2: Multi-tier Systems of Reading Support

<~ Part 3: Essential Components of Reading
Instruction K-5

< Part 4: Supplemental Reading Instruction
< Part 5: Intensive Reading Instruction

Slide 4 - Part 1: Introduction

Part 1: Introduction

<-Objectives of the Module

<~Rationale for Addressing
Reading Difficulties

<-Principles of Effective
Instruction

9
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Note

Part 1 includes resources from:

The Meadows Center for the
Prevention of Educational Risk

©University of Texas System/Texas
Education Agency

Slide 5 - Note

Objectives

<-Build knowledge and capacity of
preservice and inservice teachers to
teach a diversity of students to read

<-Provide resources for teacher and leader
educators and professional development
providers

< Provide resources to enhance existing
course content

Slide 6 - Objectives

Here are the overall objectives for the reading CEM.

CEEDAR
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Slide 7 - Participant Objectives

Participant Objectives

These are the objectives for participants who complete

At the completion of this CEM, all CEM components.

participants will be able to :

1. Explain and model the components of effective
instruction.

2. Explain and implement the components of a
Multi-Tier System of Support framework.

3. Discuss the research supporting the essential
components of reading instruction.

4. Use evidence-based teaching strategies to
teach, model, and assess students in the
essential components of reading instruction

5. Make instructional decisions based on reliable75 >

data €

Slide 8 - Rationale

Rationale

Paraphrase

<~ Reading is perhaps the most essential skill
children learn in school.

<~ Children who do not learn to read well in the
early grades typically struggle throughout
school (Juel, 1988; Snow, Burns, & Griffin, 1998;
Stanovich, 1986).

< Reading failure can lead to grade retention,
dropping out, and limited employment
opportunities (Lyon, 2001).

< Teacher preparation programs must produce
knowledgeable teachers of reading.

IDEAs:
Y} ceEDAR o Work
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Terminology
Multi-Tier System of Tier 3/Intensive
Support/Response Intervention
to Intervention
Framework

Tier 2/Supplemental
Instruction/Intervention

Tier 1/Core/Universal
Instruction

Slide 9 - Terminology

Note to Instructor: Throughout the Evidence-based
Reading CEM K-5, we use the terms above to describe
instruction/intervention within an MTSS framework.
Terms such as MTSS and RTI are used interchangeably
within the CEM. As the instructor, you might choose to
make greater distinction between theses terms and
include terminology that is used in your state/district.

iTT CEEDAR

Principles of Effective Reading
Instruction

< Explicit Instruction with Modeling
< Systematic Instruction with Scaffolding

<-Multiple Opportunities to Practice and
Respond

<-Immediate and Corrective Feedback
<-Ongoing Progress Monitoring

Vaughn Gross Center for Reading

and Language Arts. (2007)
IDEAs
(B

Slide 10 - Principles of Effective Reading Instruction

Five features of effective instruction are emphasized
during this course.
Share Handout 1.2 Features of Effective Instruction

Read the five features.

In part 1, I'll provide you a brief overview of what
these five features look like in reading instruction. We
will spend the remainder of the CEM learning how to
incorporate these features more fully into reading
instruction.

CEEDAR
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1. Explicit Instruction with Modeling

;'[‘r“\CEEDAK

<-Don’t commit “assumicide”
<-Tell students the objective

<-Break into smaller steps, when
necessary

<>Model, model, model and model

IDEAs:

#2 Work
US.OftcofSpcl

i Fogamd

Slide 11 - Explicit Instruction with Modeling

When teaching students, we shouldn’t commit
“assumicide”. In other words, we should not assume
that the students know the material or how to do the
task we have assigned. When teaching students to
read, you cannot assume that they know all that you
are talking about.

We want to make sure we tell the students what we
will be teaching. We can call this setting an
instructional focus.

Break down the instruction into smaller steps to
simplify it, if necessary.

The most important element of explicit instruction is
modeling what you expect the students to do.
Remember, it will be necessary to model many times
before all of the students understand the expectations.

Explicit Instruction with Modeling

< Involves modeling and explaining
concepts and sKkills in ways that:
— Are concrete and visible
— Use clear language
— Use multiple examples
<-Consists of overlap and similarity in
instructional procedures by including:
- Predictable, clear, and consistent instructions
- Known expectations
- Familiar routines

IDEAs
# Work

Slide 12 - Explicit Instruction with Modeling

To be deliberate about instruction and bring
awareness to learning, teachers have to provide
explicit instruction. Research indicates that explicit
instruction is a building block of success in teaching
and learning. (see for example, Archer, A. & Hughes, C.
2011; Rosenshine, B., 2012) When teachers explain
concepts and skills through concrete, visible examples;
provide clear, consistent routines; and maintain high
expectations that are communicated to students,
levels of teaching and learning increase.

A teacher who is explicit during instruction uses many
examples to connect what students already know to
what they are learning. She/ he also uses instructional
procedures that overlap across features of effective
instruction, components of reading, content areas, and
days, weeks, and months.

CEEDAR
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Explicit Instruction with
Modeling

<Includes extended practice
— Provides review and extension

— Relates to monitoring student
understanding

< Can benefit all learners within all
components of reading

Slide 13 - Explicit Instruction with Modeling

Explicit instruction with modeling includes follow-up
practice that gives students an opportunity to review
and extend learned concepts and skills as the students
begin to generalize these concepts and skills to other
areas of learning.

Teachers who are explicit in their instruction and who
act as consistent and accurate models for their
students use this effective feature as a building block
for successful teaching and learning in their
classrooms.

Each of the five components of reading can be
strengthened through explicit and focused instruction
that includes strong models of literacy acquisition and
meaning-making.

CEEDAR
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Modeling

The teacher models instructional
tasks by:

<-Demonstrating the task aloud
<-Following a step-by-step procedure

<-Using language specific to the
demonstration of the skill

<-Speaking clearly while modeling

<-Checking for student understanding
while modeling

IDEAs:

#2 Work
US.OftcofSpcl

i Fogamd

Slide 14 - Modeling

Modeling and explicit instruction go hand in hand. To
complete the objectives for explicit instruction that we
just discussed, it is imperative to provide a strong
model when appropriate.

Teachers implement strong models for their students
through the basic principles outlined here. Clear and
ordered demonstrations of concepts and skills provide
students with a model that makes learning visible.

In addition, it is important to provide a model using
student-friendly language that is specific to the
demonstration of the skill.

Many strong modeling formats can be followed to
enhance effective teaching and learning. The format in
which the teacher first demonstrates the concept or
skill, then leads the students through a group practice
of the concept or skill, and finally has students apply
the concept or skill on their own is a common
modeling practice that has several names, including:
e Teacher led — whole group — independent

e Demonstration — prompt — practice

I do —we do — you do

Model - lead — test

CEEDAR
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2. Systematic Instruction with
Scaffolding

<-Move from easier to more difficult
skills and concepts

<-Provide “temporary support” as you
scaffold the student’s learning

Slide 15 — Systematic Instruction with Scaffolding

Systematic instruction is thoughtful instruction that is
well planned, building upon skills that students have.
Always start with easier skills before moving to more
difficult skills and concepts.

Temporary support is a way to scaffold student
learning. For example, just as training wheels provide
temporary support to a beginning bicyclist, teachers
provide support to students learning new skills.

One example is asking young students to trace letters
before writing the letters independently. Teachers
provide models, provide more time, break down a task
into simple components, and do numerous other
things to ensure they are teaching a new skill
systematically and providing enough support.

Let’s look at some more specifics about systematic
instruction.

CEEDAR
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Systematic Instruction with
Scaffolding

<-Clearly define expectations
<-Reduce student confusion
<~ Carefully sequence instruction
— Move from easier to more difficult skills
— Begin with higher utility skills
— Begin with what students already know
<-Break down complex tasks

<-Incorporate assessment and feedback

"IEDEAS
Y} ceeDAR Work

Slide 16 - Systematic Instruction with Scaffolding

Clearly define expectations:

Systematic instruction takes the learner from one step
to the next in an organized and sequential way. A
teacher planning a lesson from start to finish is an
example of systematic instruction. In this planning, the
teacher considers the careful sequencing of the lesson
and reflects on misconceptions that her students may
derive from the material.

Reduce student confusion:

In teaching the lesson, the teacher sets an
instructional focus and communicates that focus to the
students in a clear and student-friendly way, thus
reducing confusion about desired learning outcomes.
She then carefully and thoughtfully moves students
through the instruction by introducing skills, beginning
with the easiest and moving to the more difficult. The
teacher also begins with skills that students will use
often and of which they have some prior knowledge.
Read the remaining bullets and elaborate with the
example on the next two slides.

Carefully sequence instruction:
Break down complex tasks:

Incorporate assessment and feedback.

17
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Systematic Instruction with
Scaffolding: An Example

<-Task Expectation:
— Learn a new vocabulary word - tremendous

<- Reduce Student Confusion with a student
friendly definition using words students
already know:

— When something is tremendous it is really big,
very large, or huge. The oak tree in my back
yard is tremendous!

TT}‘\(EE[MK

IDEAs
#2 Work
U Qe t syt

Slide 17 - Systematic Instruction with Scaffolding: An
Example

Clearly define expectations:

Systematic instruction takes the learner from one step
to the next in an organized and sequential way. A
teacher planning a lesson from start to finish is an
example of systematic instruction. In this planning, the
teacher considers the careful sequencing of the lesson
and reflects on misconceptions that her students may
derive from the material.

Reduce student confusion:

In teaching the lesson, the teacher sets an
instructional focus and communicates that focus to the
students in a clear and student-friendly way, thus
reducing confusion about desired learning outcomes.
She then carefully and thoughtfully moves students
through the instruction by introducing skills, beginning
with the easiest and moving to the more difficult. The
teacher also begins with skills that students will use
often and of which they have some prior knowledge.

Carefully sequence instruction:

Let’s use an example to illustrate the careful
sequencing of instruction. The teacher begins a
vocabulary lesson by setting the task expectation as
learning the definition of the word tremendous. The
teacher then provides a student friendly definition of
one* meaning for tremendous including words with
which students are familiar, such as “very large,”
“really big” and “huge” and uses the word in a
sentence.

*After the students learn the meaning of tremendous
as “very large”, the teacher can introduce additional
meanings of tremendous, i.e., “really good”, and “very
powerful”.

CEEDAR
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Systematic Instruction with
Scaffolding: An Example

<~ Carefully sequence instruction with
examples and non examples:
— Can a whale be tfremendous?
— Might a mountain be tremendous?
— Is a fly tremendous?
— Is a pea tremendous?

<-Break down complex tasks: Think about
something you have seen that is tfremendous. Use

tremendous in a sentence. Turn to your partner and
share your sentence.

/'[T]‘\CEE[)AK

IDEAs:
#2 Work
U Qe t syt

Slide 18 - Systematic Instruction with Scaffolding: An
Example

Carefully sequence instruction:
The teacher then provides examples and non-
examples of tremendous.

The teacher then says, “Think about what you have
seen or read about that might be thought of as
tremendous or very large. Now think about a sentence
that uses the word tremendous.”

The teacher provides wait time and observes students
thinking about their sentences.

Then the teacher says, “Remember, | used the
sentence: The oak tree in my back yard is tremendous.’
That sounds right because an oak tree is usually really
big. Now, turn to your neighbor and share your
example sentence that uses the word tremendous.”

Break down complex tasks:

By breaking down the task of thinking about the word
and using it in a sentence, the teacher is providing a
scaffold and model for students

Incorporate assessment and feedback. Each of the
sentences would be used to assess students’
understanding of the word tremendous, and the
teacher would provide feedback as the partners are
completing the Think-Pair-Share practice activity.

CEEDAR
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3. Multiple Opportunities to Practice

<-Build in opportunities for many
responses

<-Provide guided and independent
practice
<-Ensure practice leads to mastery:

— Provide practice across days, weeks,
months

— Group students to facilitate practice

Slide 19 - Multiple Opportunities to Practice
Read the slide and provide your own examples.

Giving students multiple opportunities to practice
helps them learn and integrate the material that is
being taught. There are many ways to give students
these opportunities.

Note that teachers must provide opportunities for both
guided and independent practice. Practice leads to
mastery of a skill, and often a skill must be practiced
for days, weeks, or even months! One of the main
purposes of small-group instruction is to provide
opportunities for students to respond to the material
multiple times.

What is a typical way teachers assess student
knowledge?

Elicit responses from candidates. Typical responses
are: ask them questions, give them a test, or assign
homework.

Let’s talk about a couple of ways students can practice
a skill and you can engage the students as they learn
the new material.

Think, Turn, Talk is a great way to give all students an
opportunity to answer questions that you may ask. For
example, you may ask students why a character acted
as he or she did. First, provide the students a few
seconds to think quietly about your question. Next,
direct them to turn and talk to a partner (remind them
to “look, lean, and whisper”). Finally, call on one or
two students to share their thoughts with the group.
Another way to give students multiple opportunities is
to use pinch papers. Fold a piece of paper in two
lengthwise. Model. Write the numbers 1 and 2 on your
paper. If the teacher is engaging most of the students,
pinch “1”. If the activity does NOT engage most of the
students and is NOT an example of providing multiple
opportunities to respond, pinch “2”. Let’s try this.

20
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Multiple Opportunities to Practice

TT}‘\LEE[MK

1.

2.

Maximize student participation
- Active student engagement
- Practice in related skills and concepts
- Connections to prior knowledge

Increasing number of students’
responses

- More items prepared for practice

- Choral responses when feasible

- Think-Pair-Share

Slide 20 - Multiple Opportunities to Practice

I will read a short scenario. If the practice
opportunities in the scenario relate more to
maximizing student participation, pinch 1. If the
practice does NOT relate more to increasing the
number of students’ responses, pinch 2.” Ready?

In addition to using the two words suggested in the
curriculum, the teacher has prepared eight words with
the same orthographic pattern. Answer = 1: more
items prepared for practice.

The teacher has students turn to their neighbors to
discuss examples of the vocabulary word before she
has them answer aloud.

Answer = 1: Think-Pair-Share

Students answer questions one at a time, as called
upon by the teacher.

Answer = 2: Only one student is accountable at a time

Students practice their phoneme segmentation as a
whole group before the teacher calls on them in
smaller clusters.

Answer = 1: choral responding

Students are asked to take out their story maps before
the teacher begins asking questions related to the
story elements.

Answer = 1: practicing related skills and concepts
Students read “round robin” style, one at a time while
the others listen.

Answer = 2: only one student is reading. A better way
is to partner or choral read.

CEEDAR
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4. Immediate and Corrective Feedback
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<Immediate feedback and correction
— Teacher uses during guided practice.

— Students provide corrective feedback
to each other.

IDEAs:

#2 Work
US.OftcofSpcl

i Fogamd

Slide 21 — Immediate and Corrective Feedback

Read the slide.

Feedback is not harsh or meant to embarrass
students. Rather, corrective feedback prevents them
from practicing something wrong. The teacher merely
states the correct response and then asks the student
to restate the correct response.

For example, a student is reading a passage and
misreads a word, reading hot instead of house. The
teacher says, “Stop. Look at this word. Sound it out.
Yes, house.” If the student struggles, the teacher says,
“That word is house. It has the ou pattern that says
/ou/. Reread the sentence from the beginning.”

4. Immediate and Corrective Feedback
(cont.)

Formative Feedback = Descriptive
<~ Telling students they are correct or incorrect.
< Explaining why an answer is correct.

<~ Telling students what they have and have not
achieved.

<~ Specifying or implying a better way.

< Helping students develop ways to improve.

IDEAs-

#2 Work
by

> J

Slide 22 — Immediate and Corrective Feedback (cont.)

There are two types of immediate and corrective
feedback. One type is evaluative feedback. Evaluative
feedback includes rewards and consequences, or the
expression of approval or disapproval for responses.

The second type of feedback, formative feedback, is a
more explicit, descriptive, and continual feedback
format. Research indicates that formative feedback
makes specific references to a student’s achievement,
academic needs, and development within the
classroom (McManus, 2006).

Formative feedback is provided prior to local
benchmark assessments and state- mandated
summative assessments, and includes informing
students whether their understanding is correct or
incorrect, describing why an answer is correct, telling
students what they have and have not achieved,
specifying or implying a better way of doing
something, and having students make suggestions on
how they can improve their learning.

Which type of feedback was modeled in the example
about the student reading hot for house? Yes,
formative feedback. I like to think of it as informative
feedback, because the teacher is informing the student
of the correct response.
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5. Progress Monitoring

<-Every two weeks OR more often for
struggling students.

<-Use data to plan instruction.
<-Use data to set up groups in class.

<-Also, consider student responses
during lessons and other
observations.

IDEAs
#2 Work
U Qe t syt

Slide 23 - Progress Monitoring

*  Progress monitoring, or assessing what a
student has learned, provides the information
you need to give effective feedback to the
students.

e The progress of all students should be
monitored, or assessed, at least three times
per year. Typically these assessments are
administered at the beginning of the year
(BOY), middle of the year (MQOY), and end of
the year (EOY).

*  Progress monitoring is done more frequently
with students who are struggling, as often as
once a week or once every two weeks. This
enables the teacher to determine if the
student is making progress with the current
instructional materials and strategies. If, after
about three data points, the student is not
making progress, adjustments in the
instruction can be made. It is much better to
determine if a student needs an intervention
immediately rather than wait until the end of
the year.

e The data we obtain from monitoring the
progress of students is used to plan
instruction. It is also used to determine who
should be in which small group as the groups
are based upon the skills students need to
learn.

e Progress monitoring can be as informal as
observing and noting as students respond
during lessons or as formal as a one-to-one
assessment. It depends upon the needs of the
student.

e During this class we will not be able to discuss
the many types of assessments that can be
used and how to look at the data in-depth to
inform instruction. However, as we discuss the
components of reading, we will discuss how to
assess student progress in each area.
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Slide 24 - Let’s Recap

Let’s Recap

Teachers write their ideas on post-it notes (one idea
per note), discuss them, and organize them on a chart.

<> Write down at least two ideas about the features of Facilitators can help relate teachers’ ideas to the
effective instruction that are most critical for you to content that has been covered thus far.
consider.

Tell teachers that as we go through the module, we
will be coming back to these principles.

Disclaimer

Though the content of the anchor module was developed and reviewed by content experts, the
structure of the content and skills across and within parts are merely suggestions based on the
expertise of the authors. That said, users should take the structure as recommendations and
should modify and use as deemed appropriate for the target audience.
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