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This Facilitator’s Guide is intended for use with the following resources: 
• Presentation slides 
• Participant handouts 

These resources are available on the Course Enhancement Modules webpage of the CEEDAR Center 
website (www.ceedar.org). 

https://www.ceedar.org
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Introduction to the Evidence-­‐Based Behavioral Interventions 
Course Enhancement Module 

The Collaboration for Effective Educator Development, Accountability, and Reform (CEEDAR) 
Center developed this course enhancement module (CEM) on evidence-based behavioral 
interventions to assist faculty at institutions of higher education (IHEs) and professional 
development providers in the training and development of all educators. This CEM provides 
information and resources about how to prepare teacher and leader candidates or current 
practitioners to create effective instructional environments for all students, including students 
with disabilities and their nondisabled classmates. This module helps educators appreciate that, 
to be effective, an instructional environment integrates a continuum of academic and behavioral 
interventions that are evidence based and accommodate the needs of each student in the class and 
school. 

Through this CEM, participants will learn about assessment tools and intervention practices that 
can be integrated within a comprehensive, evidence-based behavioral intervention program. 
These tools and practices involve multiple levels of interventions, including schoolwide, 
classwide, small-group, and individual behavioral supports. As participants gain knowledge 
about how to use these tools and practices effectively, they will become proficient in using 
behavioral data to guide intervention decisions, matching the behavioral intervention to the 
function of behavior and the intensity of a student’s needs. The CEM guides participants in 
becoming proactive, positive problem-solvers who anticipate and design interventions to prevent 
instances in which students are likely to experience an academic or behavioral challenge that 
interferes with their learning. 

Purpose 

This CEM is designed to build the knowledge and capacity of educators in the selected topic. 
The module can be adapted and is flexible to accommodate faculty and professional 
development provider needs. The anchor presentation and speaker notes can be used in their 
entirety to cover multiple course or professional development sessions. Alternatively, specific 
content, activities, and handouts can be used individually to enhance existing course and/or 
professional development content. 

Audience 

The audience is intended to be teacher and leader candidates within preservice programs at the 
undergraduate or graduate levels and/or district teachers and leaders participating in inservice 
professional learning opportunities. The facilitator’s guide is designed as a blueprint to support 
faculty and professional development providers charged with providing teachers and leaders with 
training in a selected topic. The training can be conducted by faculty and by state and local 
professional development providers. 
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Facilitator’s Guide 

The facilitator’s guide consists of anchor presentation slides with a script to support facilitators 
as they present the content and learning activities within the anchor presentation. Facilitator’s 
notes and talking points are included. The speaker notes are intended as a guide for a facilitator 
who is using the PowerPoint slides and may be modified as needed. Reviewing the entire guide 
prior to facilitating the training is highly recommended. 

Evidence Based 

All information and resources included in Anchor Presentations on Evidence-Based Behavioral 
Interventions were drawn from professional development products developed by U.S. 
Department of Education–sponsored centers and projects and other well-established and reliable 
sources. These centers and projects used a rigorous process to directly link their professional 
development products to available research evidence on behavioral interventions. For example, 
the National Center on Intensive Intervention (www.intensiveintervention.org) follows a five-
step process for product development (i.e., design, production, internal review, external review, 
and U.S. Office of Special Education Programs approval) to develop its series of eight training 
modules on how to use a data-based-individualization approach to design and implement 
intensive academic and behavioral interventions for students with severe, persistent needs. 

Tiered	
  Organization 

The learning resources are organized into five main parts: 

• Part 1: Introduction. This part introduces participants to the characteristics of successful 
schools, teachers, and students, describing the interrelationship between behavior and 
academics that makes addressing student behavior a crucial part of supporting learning. 
Behavior is explained in terms of its antecedents and consequences, setting the stage for 
matching function to intervention at all levels of support. This part also describes the 
wide variety of students who present with challenging behaviors, outcomes for students 
with disabilities, and real-life case studies. 

• Part 2: Universal Behavioral Interventions. This part introduces participants to the 
concept of universal behavioral interventions—supports for all students—in the context 
of multi-tiered systems of support such as Positive Behavior Interventions and Supports 
(PBIS). Universal supports include both schoolwide and classwide strategies. 

• Part 3: Supplemental Behavioral Interventions. This part introduces participants to the 
importance of implementing supplemental behavior interventions and using data to 
determine whether or not a particular behavioral intervention (or set of behavioral 
interventions) is working to improve student behavior. It includes descriptions of the 
distinguishing features of supplemental behavioral interventions and considerations for 
selecting and implementing evidence-based behavioral interventions that meet students’ 
needs, including detailed illustrations of how to effectively use two supplemental 
interventions, social skills training, and Check In/Check Out. 

https://www.intensiveintervention.org
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• Part 4: Identifying and Monitoring a Target Behavior for Intensive Intervention. 
This part introduces participants to techniques to identify and monitor target student 
behaviors over time as part of the process for implementing intensive behavioral 
interventions for nonresponding students (i.e., those who do not respond to supplemental 
behavioral interventions). It introduces the concept of data-based individualization (DBI), 
a systematic method for using data to determine when and how to intensify behavioral 
interventions. Part 4 describes evidence-based strategies for gathering information on the 
behavior of nonresponding students, identifying target behaviors for these students, and 
monitoring these students’ progress in improving their behavior after they receive 
individualized intensive behavioral interventions. 

• Part 5: Intensive Intervention. This part introduces participants to using a DBI 
approach to design and implement intensive behavioral interventions that accommodate 
the individual needs of nonresponding students by addressing the underlying function of 
behavior. It describes how to conduct functional assessments to develop function-based 
interventions and includes considerations related to classroom culture, wraparound 
services, and strategies for documenting and evaluating the impact of intensive 
behavioral interventions. Part 5 concludes with an overview of U.S. Department of 
Education–recommended principles for restraining and secluding students whose 
behavior presents imminent danger of serious physical harm to themselves or other 
students and adults at school. 

As illustrated in Figure 1, the parts of this CEM are framed according to level of 
intensity. A complete table of contents and summary of handouts for each part is included 
at the end of this guide. 

Figure 1. Evidence-Based Behavioral Interventions Anchor Presentation Structure 

Opportunity to	
  Learn 

Learning activities are embedded throughout each part of the anchor presentation. For example, 
Part 1 concludes with an interactive subpart where facilitators and participants can discuss case 
studies depicting the real-life stories of four students with challenging behaviors. Part 2 
concludes with an interactive discussion of examples of evidence-based behavioral interventions 
that can be used with all students in the class. Part 3 concludes with interactive subpart where 
facilitators and participants can discuss how to measure progress for two students who received a 
supplemental intervention to address their challenging behaviors. Part 4 concludes with an 

Introducon 

Part 	
  1	
  

Core Supports with 
Differenated Instrucon 

Part 	
  2	
  

Supplemental Services 
Part 	
  3	
  

Intensive, Individualized 
Intervenon 

Parts	
  4	
  & 	
  5	
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interactive discussion of progress-monitoring strategies that were used in a case study depicting a 
student receiving a DBI approach to delivering intensive behavioral interventions. Lastly, Part 5 
includes a series of suggested, interactive activities where professors and candidates can analyze 
and discuss how to implement a DBI approach to intensive behavioral interventions. All 
activities are optional and may be adapted to meet the needs of a particular audience. 

Resources	
  

The following resources are provided for use in delivering the anchor presentation: 

• Facilitator’s guide (this document) 

• Presentations 

• Participant handouts, as needed 

All of these materials may be used and adapted to fit the needs of the training context. To cite the 
content, please use the following statement: “These materials have been adapted in whole or in 
part with permission from the CEEDAR Center.” 

Materials 

The following materials are recommended for training and associated activities: 

• Chart paper 

• Sharpie markers for chart paper 

• Regular markers at each table for name cards 

• Post-it Notes 

• Timer 

• Pens at each table 

• Internet connection for website links embedded in presentations 

Needed materials will vary based on the content and activities selected, which will depend on the 
audience and the format of the course or professional development session. 

In	
  This	
  Guide 

The rest of the guide provides the speaker’s notes to support facilitators as they present the 
content and learning activities included in Part 2 of this anchor presentation. Reviewing the 
entire guide prior to facilitating the training is highly recommended. 

The table of contents for Part 2 follows, including a listing of handouts. 
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Table of Contents 

• Multi-Tiered Systems of Supports 

• Positive Behavioral Interventions and Supports (PBIS) Continuum 

• Universal Intervention: Schoolwide Positive Behavioral Interventions and Supports (SW-
PBIS) 

• Classwide Behavioral Interventions 

Handouts 

• Handout 3: Matrix for Teaching Behavioral Expectations 

• Handout 4: Schoolwide Benchmarks of Quality—Team Member Rating Form 
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Part 2: Slides and Supporting	
  Facilitator Notes and Text 

Slide	
  1-­‐CEM on	
  Behavioral Interventions: Part 2	
  (Universal 
Behavioral Interventions in a Multi-­‐Tiered Framework) 

Part 2	
  of the	
  Course	
  Enhancement Module	
  introduces you to universal 
behavioral interventions—supports	
  that are for all students—in 	
  the 
context of multi-­‐tiered systems of	
  support	
  such as Positive Behavior	
  
Interventions 	
  and 	
  Supports 	
  (PBIS). 	
  Universal	
  supports 	
  include 	
  both 
schoolwide and classwide interventions. 

Speaker notes are	
  provided for most of the	
  PowerPoint slides included in 
each of the	
  five	
  parts of this CEM. The	
  notes provide	
  additional details 
about the	
  information presented in a	
  particular slide, including the	
  context 
for	
  the information being presented as well as further	
  elaboration of	
  key 
points being discussed.	
   Thus, the speaker notes are intended as a guide 
for	
  a presenter	
  who is using the PowerPoint	
  slides and may be modified as 
needed. 

Instructions 	
  for 	
  using 	
  the 	
  speaker 	
  notes 
•Text formatted in standard font is a	
  sample script for the 

presenter. While these may be read verbatim, speaker notes 
are	
  intended as a	
  guide	
  for the	
  presenter and may be	
  modified 
as needed. 

•Text formatted in italics is 	
  intended 	
  as 	
  directions 	
  or 	
  notes 	
  for 	
  the 
facilitator; italicized text	
  is not	
  meant	
  to be read aloud. 

•Text formatted in underline indicates 	
  an 	
  appropriate 	
  time 	
  to 	
  click 
to bring up the next	
  stage of	
  animation in an animated slide. 
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Slide	
  2–Part 2: Universal Behavioral Interventions in	
  a Multi-­‐
Tiered Framework 

Part 2	
  includes the following sections: 
Review slide. 

Slide	
  3–Note 

Review slide. 
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Slide	
  4–Multi-­‐Tiered Systems of Supports 

In 	
  this 	
  section, 	
  we 	
  will	
  discuss 	
  how 	
  behavioral	
  supports 	
  can 	
  be 	
  delivered 
across multiple	
  levels of intervention. In this way, school resources are	
  
efficiently distributed according	
  to student need. 

Slide	
  5–What is an MTSS? 

Review slide. 
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Slide	
  6–Evidence-­‐Based Framework for Multi-­‐Tiered Systems of 
Support 

Response To	
  Intervention	
  (RTI) is an	
  example of a multi-­‐tiered system of	
  
support. RTI integrates	
  assessment and intervention within a multi-­‐level 
prevention	
  system to	
  maximize student achievement and	
  reduce behavior 
problems. Culturally responsive, evidence-­‐based	
  practices in	
  screening, 
progress monitoring, multi-­‐level	
  prevention 	
  and 	
  intervention, 	
  and 	
  data-­‐
based	
  decision	
  making are integrated	
  to	
  improve student outcomes. 

RTI/MTSS are supported	
  by more than	
  4 decades of research. The majority 
of states currently have	
  some	
  form of RTI initiative	
  in place. The	
  Center on 
Response to	
  Intervention	
  (http://www.rti4success.org/) provides more 
information 	
  on 	
  RTI	
  , 	
  including 	
  the 	
  essential	
  components 	
  shown 	
  here, 	
  and 
resources to support	
  implementation. 

Slide	
  7–Data-­‐Based Decision Making 

Review slide. 

http://www.rti4success.org
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Slide	
  8–Screening 

Review slide. 

Slide	
  9–Progress Monitoring 

Progress monitoring is conducted with students receiving intervention in 
addition to schoolwide	
  and class-­‐wide supports. 
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Slide	
  10–Multi-­‐Tiered Intervention System 

Data tell us which students need more support. In general, screening data 
tell us when students need supplemental interventions, in addition to 
continued universal supports. Progress	
  monitoring data tell us	
  how well 
supplemental and intensive interventions are working for each	
  individual 
student receiving intervention. When an intervention is	
  not enough to 
meet desired outcomes, the intervention should be changed. 

In 	
  some 	
  circumstances, 	
  evidence 	
  of 	
  extreme 	
  need 	
  may 	
  suggest 	
  a 	
  student 
should	
  receive intensive intervention	
  without having received	
  
supplemental interventions, or after having received them for too short a 
time to expect	
  sufficient	
  response. 

Slide	
  11–Culturally and	
  Linguistically Responsive Behavioral 
Interventions 

We often	
  expect our older students to	
  engage their teachers in	
  respectful 
debates. In	
  some cultures, however, it may be considered	
  rude to	
  disagree 
with an elder or authority figure, or even to make eye contact. Without an 
awareness of these	
  cultural expectations, such a	
  student’s behavior might 
be misinterpreted	
  as low academic understanding, engagement, or 
motivation. 
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Slide	
  12–Positive Behavior Interventions and	
  Supports (PBIS) 
Continuum 

In this section, we will review the PBIS continuum, a model of MTSS	
  for 
behavior. Because behavior and academics are interrelated, MTSS 
models are most effective when both areas are addressed 
simultaneously. 

Slide	
  13–PBIS Continuum 

This diagram illustrates the three-­‐tiered model of	
  behavioral support	
  
within PBIS. The first tier, universal interventions, includes preventative 
measures put in place for all students in a school. Supplemental 
interventions 	
  are 	
  the 	
  second 	
  tier, 	
  and 	
  are 	
  used 	
  in 	
  conjunction 	
  with 	
  the 
schoolwide approach for a small group of students	
  to target	
  specific 
behavioral issues. Intensive, individual interventions are provided	
  at tier 
three to no more than 5 percent	
  of	
  students. These interventions are 
based	
  on	
  the results of functional behavioral assessments (FBAs), which	
  
determine the cause of a student’s	
  behavior. At tier three, interventions	
  
are	
  targeted to a	
  student’s individual needs, and are	
  reflected in a	
  
student’s	
  individualized behavior intervention plan (BIP). 
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Slide	
  14–PBIS Continuum 

Review slide. 

Slide	
  15–Why is the PBIS Continuum Important? 

PBIS	
  focuses on preventing and changing behaviors through teaching 
appropriate	
  behaviors rather than punishing inappropriate	
  behaviors 
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Slide	
  16–What are the Benefits of PBIS? 

PBIS	
  leads to reduction in problem behavior as measured by: 
• Office discipline referrals 
• Suspensions 
• Expulsions 
• Improved 	
  effectiveness 	
  for 	
  intensive 	
  interventions 

Increased 	
  student 	
  engagement – in 	
  schools 	
  implementing 	
  PBIS 	
  with 
fidelity, students perceive school as a safer, more supportive environment. 

Improved 	
  academic performance occurs as long as effective instruction	
  is 
coupled with implementation. 

Involving 	
  families 	
  in 	
  the 	
  process 	
  can 	
  increase 	
  family 	
  participation 	
  in 
schools. 

Slide	
  17–Universal Intervention: Schoolwide Positive Behavioral 
Interventions and Supports	
  (SW-­‐PBIS) 

This section defines universal behavioral intervention and describes 
schoolwide PBIS, a common example of universal supports. 
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Slide	
  18–Universal Behavioral Interventions 

For students with disabilities, it is important to specifically teach and 
reinforce behaviors in all school settings (e.g., classroom, hallway, 
lunchroom 	
  and 	
  playground) 

Students with disabilities are	
  often challenged to generalize	
  their target 
behavior across different school settings. 

Slide	
  19–Continuum of Schoolwide	
  Instructional & Positive	
  
Behavior Support 

Review slide and	
  discuss. 
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Slide	
  20–What is SW-­‐PBIS? 

Review slide and	
  discuss. 

Slide	
  21–What are the Core Components of SW-­‐PBIS? 

Review slide and discuss. 
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Slide	
  22–Prevention 

Review slide and	
  discuss. 

Slide	
  23–Positive Expectations for Student Behavior 

Research indicates that 3-­‐5	
  behavioral expectations that are positively 
stated, easy to remember, and significant to the climate are best. At the 
end of the	
  year, a researcher should be	
  able to	
  walk into	
  the school and 
ask 10 random students to	
  name the behavioral expectations, and 80% 
or more of the students should	
  be able to	
  tell the researcher what they	
  
are and give examples of what they	
  look like in action. 
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Slide	
  24–Acknowledge Positive Behavior 

Review slide and	
  discuss. 

Slide	
  25 – Continuum of Consequences for Students Not Meeting 
Expectations 

Most of these decisions will be made by your school PBIS team, but it’s 
important 	
  to 	
  be 	
  aware 	
  of 	
  them 	
  and 	
  the 	
  need 	
  for 	
  them. 

At the schoolwide level, don’t ignore behavior unless	
  student is	
  on a plan 
that	
  requires you to do so. 

Use office referrals to (a) prevent problem behavior from being rewarded, 
(b)	
  prevent	
  escalation, and (c)	
  prevent	
  problem behavior	
  from interrupting 
on-­‐going	
  instruction. Use teaching to change behavior. 
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Slide	
  26–Consistent Consequences 

Learning	
  new behaviors takes time, and sometimes there are slip-­‐ups. Just 
as a	
  student knows there	
  will be	
  rewards for positive	
  behaviors, he	
  or she	
  
should know that there will	
  be 	
  meaningful	
  consequences 	
  for 	
  negative 
behaviors. 

Logical consequences should be stated clearly	
  in advance, be understood, 
be enforced	
  consistently, and	
  apply to	
  everyone. For example, if a student 
dumps his tray in	
  the cafeteria, a logical consequence	
  would be	
  to clean 
the entire cafeteria. Detention, however, is not	
  a logical consequence. 

Slide	
  27–Schoolwide	
  Expectations: An Illustration 

Review slide and	
  discuss. 
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Slide	
  28–Activity: Setting Behavioral Expectations 

You can use this matrix with students to help define what behaviors look 
like.	
  	
  It’s 	
  also 	
  helpful	
  to 	
  do 	
  this 	
  as 	
  a 	
  grade-­‐level	
  and 	
  school	
  team 	
  to 	
  make 
sure that staff are on the same page about what expectations	
  look like. 

If 	
  needed, 	
  you 	
  can 	
  decrease 	
  the 	
  number of columns and use separate 
matrices to cover all areas so that it’s not overwhelming, especially for 
younger children. 

Directions for activity: 
1. Divide the participants into five groups. 
2. Assign a specific area to each group. On chart paper, have the 

participants fill in	
  what the behavior expectation	
  is for the 
designated	
  area. (Ex.: in	
  the cafeteria, or playground	
  etc.) for 
the three categories: Be Safe, Be Respectful and Be 
Responsible. 

3. Review in a large	
  group. 

Putting it all together: Students can not be	
  held accountable	
  for 
expectations within the	
  school if the	
  expectations have	
  not be	
  clearly 
shared with them. It is	
  important to remember to explain and model 
expected expectations, not only in	
  the classroom setting, but within	
  the 
other areas within	
  a school as well. 
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Slide	
  29–Data Collected at the Schoolwide Level 

ODRs – office referral data – schools	
  should note the kinds	
  of referrals, 
numbers, where behaviors occur, and	
  other trends. 

Survey data	
  – schools	
  can conduct surveys	
  before and during PBIS 
implementation 	
  to 	
  assess 	
  effectiveness – staff, teachers, administration, 
students, and families	
  can participate in surveys 

Fidelity of implementation is the	
  degree	
  to which SWPBIS	
  is being 
implemented 	
  as 	
  planned. 

Slide	
  30–Supporting	
  Fidelity 

Provide Handout #4: Schoolwide Benchmarks of Quality -­‐ Team Member 
Rating	
  Form 

Go through the critical elements in the BOQ Team Member Rating form. 

Ask each	
  staff member to	
  go	
  through	
  and	
  highlight the BOQs for which	
  
they have some responsibility. Ask folks to share a few – and follow up 
with this question: How	
  can you help ensure that will happen? 
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Slide	
  31–Classwide Behavioral Interventions 

In 	
  this 	
  section, 	
  we 	
  will	
  discuss 	
  universal	
  interventions 	
  delivered 	
  at 	
  the 
classroom level. Such supports	
  are delivered to all students	
  in the class. 

Slide	
  32–Classwide Behavioral Interventions… 

Review slide and	
  discuss. 
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Slide	
  33–Comparing Schoolwide Behavioral Expectations 

Review slide and	
  discuss. 

Slide	
  34–Teaching Expectations 

Review slide,	
  beginning 	
  with 	
  describe.	
  Then, pose question in green and 
give participants time to	
  discuss and	
  share. Possible examples are below: 

Describe 
• Consider language skills 
• Break expectation	
  down	
  into 	
  component 	
  steps, 	
  as 	
  needed 

Model 
• Model across settings 
• Consider whether student will respond	
  best to	
  peer or adult model 
• Explicitly describe each step while modeling 

Practice 
• Some	
  students may more	
  practice	
  to learn and master the	
  behavior 
• Practice	
  across settings, beginning in settings in which the student	
  

feels comfortable 

Feedback 
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• Immediate 
• Explicit/ in language student can understand 

Slide	
  35–Teaching Expectations (Continued) 

Expectations must be taught. 
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Slide	
  36–Acknowledging Positive Classroom Behaviors 

Review slide and	
  discuss. 

Slide	
  37–Examples of Classwide Behavior Interventions 

Review slide. Review website as a	
  group	
  or give a	
  follow up	
  assignment for 
participants to	
  get information	
  about these interventions to	
  share with	
  the 
group	
  the next time they meet. 
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Slide	
  38–Activity – What Stuck With YOU? 

What Stuck With You Today? 

(Use as an exit	
  ticket	
  at	
  the end of	
  the session) 

Purpose	
  – This activity will serve as a	
  review and measure your 
understanding of the lesson	
  today. 

Directions for Activity 
1. Each	
  participant is given	
  three medium sticky notes. 
2. On each sticky note, participants write one thing that really 

“stuck”	
  with them during the	
  presentation. 
3. On the way out, participants are asked to stick their sticky 

notes on	
  the door. 

Putting it all together: Read	
  and	
  organize the sticky notes into	
  categories. 
Some	
  will be	
  duplicates. Use	
  these	
  notes as a	
  review to begin the	
  next 
class	
  period. 



CEEDAR Center Evidence-Based Behavioral Interventions Anchor Presentation: Facilitator’s Guide—1 

Anchor Presentation Table of Contents and Handouts 

Part 1: Introduction (7 subparts) 
⟡ Characteristics of Successful Schools, Teachers, and Students 
⟡ Linking Academic Instruction and Classroom Management 
⟡ Rationale for Addressing Behavior 
⟡ The ABCs of Behavior 
⟡ Students with Challenging Behaviors 
⟡ Outcomes for Students with Disabilities 
⟡ Case Studies 

Part 2: Universal Behavioral Interventions in a Multi-Tiered Framework (4 subparts) 
⟡ Multi-Tiered Systems of Supports 
⟡ Positive Behavioral Interventions and Supports (PBIS) Continuum 
⟡ Universal Intervention: Schoolwide Positive Behavioral Interventions and Supports 

(SW-PBIS) 
⟡ Classwide Behavioral Interventions 

Part 3: Supplemental Behavioral Interventions (6 subparts) 
⟡ What Are Supplemental Interventions? 
⟡ The Implementation Process 
⟡ The Importance of Choosing Evidence-Based Behavioral Interventions and Implementing 

Them With Fidelity 
⟡ Examples of Supplemental Interventions and Strategies 
⟡ Measuring Student Progress 
⟡ Case Studies: Meet Ryan and Aiden 

Part 4: Identifying and Monitoring a Target Behavior for Intensive Intervention 
(6 subparts) 

⟡ Introduction to Data-Based Individualization 
⟡ Gathering Information on Behavior 
⟡ Identifying Target Behaviors 
⟡ Progress Monitoring Target Behaviors 
⟡ Case Study: Progress Monitoring Jeff’s Target Behaviors 
⟡ Additional Resources 

Part 5: Intensive Intervention (8 subparts) 
⟡ Data-Based Individualization 
⟡ Functional Assessment of Behavior 
⟡ Function-Based Interventions 
⟡ Classroom Culture and Wraparound Services 
⟡ Documenting Intervention and Evaluation 
⟡ Case Study: Supporting Ryan With DBI 
⟡ Restraint and Seclusion 
⟡ Additional Resources 
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Handouts 

Part 1 
⟡ Handout 1: IDEA 2004 Disability Definitions 
⟡ Handout 2: Case Studies: Real-Life Stories of Four Students With Challenging Behaviors 

Part 2 
⟡ Handout 3: Matrix for Teaching Behavioral Expectations 
⟡ Handout 4: Schoolwide Benchmarks of Quality—Team Member Rating Form 

Part 3 
⟡ Handout 5 The Four Steps in the Implementation Process 
⟡ Handout 6: Examples of Evidence-Based Behavior Curricula 
⟡ Handout 7: Examples of Evidence-Based Behavior Interventions 
⟡ Handout 8: Worksheet for Identifying Students for Check In/Check Out 

Part 4 
⟡ Handout 9: Target Behavior Questionnaire 
⟡ Handout 10: ABC Anecdotal Report 
⟡ Handout 11: ABC Checklist 
⟡ Handout 12: Direct Behavior Rating (DBR) Individualization Form 

Part 5 
⟡ Handout 13: Bob’s Target Behavior Questionnaire 
⟡ Handout 14: Functional Assessment Interview 
⟡ Handout 15: Function-Based Behavior Intervention Plan 
⟡ Handout 16: Function-Based Intervention Strategies 
⟡ Handout 7: Examples of Evidence-Based Behavior Interventions (originally introduced in 

Part 3) 
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intended or should be inferred. 

2630_07/14 


	Part 2 Facilitator Guide Final
	Part 2 Facilitator Guide Final.2
	Part 2 Facilitator Guide Final.3

