	PHASE 1: Planning for Instruction Commentary	



[bookmark: _GoBack]The planning for instruction commentary is designed to help you to reflect on key features of the learner and context as you prepare for teaching. Although you may teach your lesson in a one-on-one, small group, or whole class setting, you are required to select one target learner from that group that will be the focus of instruction and data collection over the two instructional plans you will write for this project. The commentary is a written reflection about the learner and instructional context and should address the following topics:

· Target learner information: Include the following information about your target learner: 
· Demographics including age, sex, race, grade level, primary language, and disability 
· Any assistive technology that is typically used by the student to communicate and access the learning environment
· Any specific behavior management strategies/plans in place to support the positive behavior of the learner
· Discussion of learner strengths and weaknesses as they relate to the educational setting
· Major learning goals the learner is working on within the context/placement in which you see them. If there are several learning goals, choose the top 2-3 priority goals for your learner. These goals may be from the learner’s IEP or other educational programs. 
· Context for learning: Provide information about the context in which you will teach your lesson. As you describe the context make sure to include the following information: 
· Type of setting (e.g., first-grade classroom in an elementary school, a home, community setting).
· Your role in the focus learner’s instruction (e.g., you teach all academics plus support behavior, support behavior only, teach social skills, provide in-home services focusing on behavior).
· What information you need to collect/discuss with your mentor teacher/supervisor prior to instruction.
· The schedule for instructional time with the focus learner (e.g., every day from 10-11 am, Tuesdays from 3-5 pm).
· The primary language of instruction 
· Identify any textbook, materials, or instructional program you primarily use for instruction to meet the learner’s learning goals.
· If you plan on delivering your lesson to a group describe the size and composition of the group (e.g., 4 students with disabilities, 3 students with IEPs and 20 general education students).

The planning for instruction commentary should be between 2 and 3 double-spaced pages (1” margins, 12 point font). The commentary is worth 20 points and is part of the Lesson Study Project. 

*Prompts adapted from the edTPA Special Education Handbook (2015).

The grading rubric below specifies how points will be awarded: 

		PLANNING FOR INSTRUCTION COMMENTARY	

	Minimum/Average
	Acceptable/Good
	Very Good/Excellent

	Target Learner Information (8 points)

	Student does not answer all prompts and/or answers the majority of them in a superficial manner.
	Student answers all prompts but does not answer all prompts in a thorough and thoughtful manner; it is not evident that the student has made an effort to learn about the target learner.
	Student answers all prompts in a thorough and thoughtful manner; it is evident that the student has made an effort to get to know their target learner.

	=0
	=4
	=8

	Context for Learning Information (8 points)

	Student does not answer all prompts and/or answers the majority of them in a superficial manner.
	Student answers all prompts but does not answer all prompts in a thorough and thoughtful manner; or they have left some prompts incomplete.
	Student answers all prompts in a thorough and thoughtful manner; it is evident that the student has made an effort to reflect on the context for instruction.

	=0
	=4
	=8

	Mechanics and Style (4 points)

	Language, spelling, and grammatical errors inhibit comprehension. Commentary is excessively long or excessively short.
	Commentary is written in a relatively clear style, with few (<3) grammatical or spelling errors.
	Commentary is written in a clear style and there is evidence that the student engaged in thorough proofreading (<1-2 grammatical or spelling errors). Commentary is within the 2-3 page limit.

	=0
	=2
	=4

	TOTAL=

COMMENTS:





























Lesson Study Topic Selection
LS Group #:
Partner Names:

Lesson Overarching Topic:



Target Skill(s) for Lesson:





What is your student’s current level of functioning in regards to this skill?





Sample instructional and/or daily objective:
	Condition
	Behavior
	Performance Criteria

	








	
	



What do you need to bring to class next week to be prepared for lesson planning?








Target date for instruction for each group member:




	PHASE 2: Instructional Plans	



Students will be paired with a lesson study partner for the duration of the course. With their partner, students will collaborate to write an initial and revised (or subsequent) instructional plan for a target learner in their practicum placement. Students will be provided time in class to develop these instructional plans collaboratively. The instructional plans must incorporate systematic instruction as discussed through the course class sessions, readings, and lectures. The instructional plan must include the required components and should be designed based on the content and strategies learned in class, the needs of the target learner, and relevant general education standards and/or functional skills goals. The instructional plan must incorporate at least one of the target strategies (i.e., constant time delay, graduate guidance, last to most prompting, progressive time delay, simultaneous prompting). Each partner is expected to participate meaningfully in the lesson study meetings and instructional plan development. 

All instructional plans should be designed based on the following: 
· Research-based instructional practices and strategies learned through class readings, lectures, and discussions
· Learners’ academic and behavioral needs (aligned to relevant IEP goals and based on collected data)
· Relevant general education standards and/or functional skills

Each group should use the instructional plan template provided in class to plan their instructional plan. The format includes all of the following components:
· Description of the content area
· Description of the evidence-based practices used in the lesson
· Relevant IEP goals and objectives (this includes content area and functional goals)
· Objectives with measureable criteria
· Assessment tools and data collection procedures to monitor progress toward the lesson objectives
· Prior academic knowledge and concepts learners must be familiar with to be successful in the lesson
· Systematic instruction to be delivered
· Accommodations necessary for students with disabilities to be successful in meeting lesson objectives (if delivering to a small or whole group)
· Procedures for maintenance
· Generalization strategies that will be used to promote application of the lesson objectives across additional settings
· Materials needed to implement the lesson
· Strategies for managing behavior throughout the instruction
· Lesson variations and extensions
· Theoretical rationale linking the strategies implemented with a research base. This means that you must cite an appropriate source (e.g., research article, book, etc.) and indicate how the research supports the strategies outlined in the lesson plan.

Each collaborative lesson plan is worth 25 points (50 points total).








You will be graded using the following rubric:

		COLLABORATIVE LESSON PLANS

	Minimum/Average
	Acceptable/Good
	Very Good/Excellent

	Content (21 points)

	Plan does NOT include relevant standards.
	
	Plan includes relevant standards that are appropriately aligned with instruction.

	=0
	
	=1

	Plan does NOT include relevant IEP goals and objectives.
	
	Plan includes relevant IEP goals and objectives that are appropriately aligned with instruction.

	=0
	
	=1

	Objectives with measurable criteria are NOT included.
	Objectives with criteria are included but are NOT measurable or clear.
	Objectives with clear, measurable criteria are included.

	=0
	=1
	=3

	The body of the plan (systematic instruction) and the instructional strategies to be used are NOT present or are NOT clearly outlined or identified.
	The plan includes description of the body of the instruction (systematic instruction) and instructional strategies to be used but the components lack clarity or detail.
	Plan includes ALL of the required components outlined in the assignment description and the lesson instructional strategies (systematic instruction) and procedures are clear and well detailed.

	=0
	=5
	=10

	Assessment tools and data collection procedures are NOT clearly outlined or identified.
	Assessment tools and data collection procedures are included but lack clarity or detail or do not align with instructional objectives.
	Assessment tools and data collection procedures are clear and well detailed and align with the instructional objectives.

	=0
	=1
	=2

	Plan does NOT include discussion of strategies for maintenance.
	
	Plan includes discussion of appropriate strategies for maintenance.

	=0
	
	=1

	Plan does NOT include discussion of generalization strategies.
	
	Plan includes discussion of appropriate generalization strategies.

	=0
	
	=1

	Plan does NOT include a list of materials needed to implement the lesson.
	
	Plan includes a list of materials needed to implement the lesson.

	=0
	
	=1

	Plan does NOT include a discussion of the theoretical rationale linking the strategies used with a research base.
	Plan includes discussion of the theoretical rationale linking the strategies used with a research base but they are NOT from strong sources or they are NOT directly linked to the strategies used.
	Plan includes discussion of the theoretical rationale linking the strategies used with a strong research base that is from an academic source and clearly linked to the strategies used in the lesson.

	=0
	=0.5
	=1

	Mechanics (4 points)

	Plan has multiple, distracting spelling and/or grammatical errors.
	Plan has few (2-3) spelling and/or grammatical errors.
	Plan has minimal (0-1) spelling and/or grammatical errors.

	=0
	=2
	=4

	TOTAL=

COMMENTS:





1
Using Lesson Study to Prepare Preservice Educators - Handouts (Benedict & Roberts, 9/29/17)

	EDSPE 507 Instructional Plan Framework – Teacher Ed Students



Lesson Study Partner Members: _________________________________________________________________________________
Lesson Study Planning Date: ______________________	Lesson Focus: ________________________________________________
Evidence-Based Practice: _______________________________________________________________________________________
Group Size: _________________	Instructional Context: ____________________________________________________________
Other Adults in the Classroom (Note, if there are other adults in the classroom, you should include information about what they will be doing during your instruction in the lesson plan): _________________________________________________________________
	Getting Started

	· Welcome team members
· Review group norms
· Review lesson plan format


	



	Planning

	Objectives 
	Developing Your Instructional Plan Goals

	Theoretical Rationale
Describe/define the research base and student data that you are drawing upon while designing your objectives

	
	What is the content area focus of this instructional plan? (Think: describe and include relevant general education standards and/or relevant practical living/functional skills)



	Rationale:



	
	What evidence-based practices will be integrated within your instruction? 


	Citation:

	
	What IEP goals does this instruction relate to?

	Rationale:

	
	Explicitly state instructional objectives with measurable criteria:


	Rationale:

	Materials
	What instructional resources and materials will you use (e.g., connected text, manipulatives, curriculum)?








	Instructional Procedures
	Instructional Procedures
While planning below, provide a detailed description of what you, other adults, and learners will be doing throughout each part of the instructional plan.
While you are planning, make sure to consider:
· What questions will you ask to prompt student thinking?
· What language will you use while modeling?
· What connections will you make during your instruction?
· What student errors do you anticipate? How will you respond?
· How will you know students understand?
· How will you scaffold student learning?
	Accommodations
While developing the components of your instructional plan, consider what accommodations are necessary for students with disabilities to be successful in meeting objectives? (Note: this is only applicable if you are teaching a whole group lesson)


	
	Review (Think: what academic knowledge and concepts learners must be familiar with to be successful in the instructional plan?):






Explicit Instruction (Think: what will you say to students as you teach? What prompts will you use?):






Modeling (Think: how will you demonstrate the target skill to the students?): 







Guided Practice (Think: how will you provide students an opportunity to practice the skill with you, in a supported way?):





Independent Practice (Think: how will you provide an opportunity for students to demonstrate the skill independently?):












Closure (Think: how will you wrap up the lesson and signal to students that the learning session is over and it is time to transition on to the next activity?):






	















	
	Error Correction (Think: how will you respond to incorrect answers and provide feedback?):



	










	
	Generalization (Think: how will you plan opportunities for learners to demonstrate the ability to apply the acquired skills in different ways or across a number of variables [e.g., settings, individuals, materials]?):

	

	
	Behavior Management (Think: how will you provide feedback and reinforcement for positive and negative classroom behavior not related to the lesson objective?):







	

	
	Maintenance (Think: how will you provide feedback and reinforcement as the learners demonstrate the ability to continue to perform the acquired skills over time?):

	

	Assessment Tools and Data Collection
	Data Collection
How will you know your students are learning?
What evidence (data) will you collect to ensure concept mastery?
Make sure at least one form of assessment is from students’ independent practice
Examples:
· Exit ticket
· Demonstration of a skill/task
· Project
· Questions
	Accommodations
While developing assessment for your students, consider what accommodations are necessary for students with disabilities to be successful in best showcasing their knowledge and skill mastery of the
 objectives? (Note: this is only applicable if you are teaching a whole group lesson)


	
	
	



















Notes:  
17





	PHASE 4 & 7: Self and Peer Teaching Analysis and Reflection (Round 1 and 2) 



Each student will teach and video record their lesson and submit it to their group’s Google Drive folder. They will then view their teaching video as well as their assigned peer’s teaching video. Students will be responsible for viewing the videos, analyzing the instruction, and coming to class prepared to debrief the success of both their lesson and their peer’s lesson. The video taped excerpt of instruction should be between 10 and 15 minutes. 

Analysis of Teaching using the Data Collection Worksheet:
· Students will complete a data-collection worksheet as they view the video of their teaching and their peer’s teaching. A sample of the data-collection worksheet is illustrated below: 
· You can include notes in each box about what is happening, practices being used, and student behaviors demonstrating learning or lack of learning.
· You should have a complete data collection worksheet for both videos (both your instructional video and your peer’s instructional video)
· Pause to take data at least each minute of the lesson. This means you should have at least 10-15 entries on the data collection sheet.
	Lesson Time
	Lesson Step/What is happening/Practice being used
	Student behaviors that demonstrate the learning we intend
	Student behaviors that demonstrate something other than the learning we intend

	1:00
	Describe the activities that are happening in part of the lesson. 
	
	

	2:00
	
	
	

	3:00
	
	
	

	4:00
	(add more lines as needed)
	
	



Summary Reflection of Teaching:
· After students complete the data collection chart for each video, they will prepare a brief analysis of teaching that they will share with their partner. Their analysis should be 2-3 double-spaced pages and include discussion of the following for each lesson (approx. 1 page of analysis and reflection of your lesson and approx. 1 page for peer lesson):
· Interpretation of the data from the data chart
· Portions of the lesson where there was high engagement vs. low engagement
· Portions of the lesson where students demonstrated meeting the learning goal
· Evidence-based instructional strategies used during the lesson
· How instruction contributed to students’ engagement and learning or lack thereof
· Based on the data, where the instruction should go from here
· Potential revisions to the lesson for future iterations of instruction

This assignment must be uploaded to Canvas by 4:30 pm on the specified due date! 








Each Self and Peer Teaching Analysis and Reflection is worth 20 points (40 points total). Each teaching analysis and reflection will be graded using the following rubric:

		SELF AND PEER TEACHING ANALYSIS AND REFLECTION	

	Minimum/Average
	Acceptable/Good
	Very Good/Excellent

	Implementation (5 points)

	Lesson plan was NOT implemented in the students’ placement to a group of learners that included learners with disabilities. 
	
	Lesson plan was implemented in the students’ placement to a group of learners that included learners with disabilities and video was uploaded to Google Drive by the due date.

	=0 (do NOT continue grading)
	
	=5

	Analysis of Teaching & Reflection (12 points)

	Student did not submit teaching analyses and reflections for both their instruction and their peer’s instruction. STOP GRADING
	
	Student submitted teaching analysis and reflections for both their teaching AND their peer’s teaching.

	Data collection worksheet incomplete or lacking detail; data collection worksheet not completed for both videos.
	Data collection worksheets are completed for both videos but lack detail.
	Data collection worksheets are complete and detailed for both videos.

	=0
	=2
	=4

	Reflections are not written for both videos and/or do not address the required components.
	Reflections are written for both videos but do not address all of the required components.  
	Reflections are written for both videos and address all of the required components.

	=0
	=2
	=4

	The content of the reflections do not refer to data collected.
	The content of the reflections refer to data collected but are not presented in a thoughtful and productive way and instead report critically on events transpired.
	The content of the reflections refer and relate to data collected on the data collection worksheet in a thoughtful and productive way.

	=0
	=2
	=4

	Mechanics (3 points)

	Reflections have multiple, distracting spelling and/or grammatical errors and/or are severely under or over the specified page length.
	Reflections have few (2-3) spelling and/or grammatical errors.
	Reflections have minimal (0-1) spelling and/or grammatical errors and are within the specified page length.

	=0
	=1
	=3

	TOTAL=

COMMENTS:




Data Collection Worksheet
Name:______________________________
Teaching Partner:__________________
Lesson Study Group #:_________
Circle if self or peer analysis: 	self			peer 
     
	Lesson Time
	Lesson Step/What is happening/Practice being used
	Student behaviors that demonstrate learning aligned with lesson goal
	Student behaviors that demonstrate something other than learning aligned with lesson goal

	1:00
	
	
	

	2:00
	
	
	

	3:00
	
	
	

	4:00
	
	
	

	5:00
	
	
	

	6:00
	
	
	

	7:00
	
	
	

	8:00
	
	
	

	9:00
	
	
	

	10:00
	
	
	

	11:00
	
	
	

	12:00
	
	
	

	13:00
	
	
	

	14:00
	
	
	

	15:00
	
	
	




	PHASE 5: Lesson Planning Next Steps 	


Partner Names:

Will you be re-teaching the lesson with revisions or extending the lesson to teach a subsequent, but closely related lesson plan? Why or why not?



Re-teaching: (if extending please skip to extending)						
1. What major changes do you plan on making in the lesson plan?




2. Are there elements/procedures that you will leave out in the revised plan?




3. Are there elements/procedures that you will add into the revised plan?




4. Will you make any changes to the materials?




Extending:												
1. Where will you go next in instruction to extend the concepts taught in the original lesson? Why?




2. What changes in materials will you make?




3. What changes in procedures will you make?




	PHASE 8: Assessing Learning and Final Commentary 



For the assessing learning and final commentary assignment, each student will reflect on the data collection and analysis of the lessons from rounds 1 and 2 of both their instruction AND their peer’s instruction. Using the data collected across both the initial and revised instructional videos, they will answer questions pertaining to the overall success of the lessons, student learning, and the lesson study experience.lec

Summary Reflection of Teaching:
· Students will respond to the prompts below for each video to assess student learning and reflect on the experience. Their analysis should be 3-4 double-spaced pages and include discussion of the following:
· Analysis and reflection of your own instruction
· Interpret the data from the initial and revised chart. Did your target student make progress? Did they meet the learning objectives outlined in the lesson plan?
· Did the revisions result in increased learning and/or engagement?
· Did your use of the evidence-based practice improve? How?
· What still needs to be improved?
· How did the peer debriefing process make you feel? 
· What surprised you about the peer debriefing?
· How will you take their feedback to improve your future practice?
· Analysis of your peers’ instruction
· Interpret the data from the initial and revised chart. Did your peers’ target student make progress? Did they meet the learning objectives outlined in the lesson plan?
· Did the revisions result in increased learning and/or engagement?
· Did the peers’ use of the evidence-based practice improve? How?
· What did your peer do very well? 
· What are could still use some improvement?
· What can you learn from your peers’ instruction?

The final summary reflection of teaching is worth 20 points and will be graded using the following rubric:

	ASSESSING LEARNING AND FINAL COMMENTARY

	Minimum/Average
	Acceptable/Good
	Very Good/Excellent

	Summary Reflection of Teaching (15 points)

	Final commentary does not address both self and peer and/or does not address the required components.
	Final commentary is written for both self and peer but do not address all of the required components.  
	Final commentary is written for both self and peer and addresses all of the required components.

	=0
	=5
	=10

	The content of the final commentary does not refer to data collected.
	The content of the final commentary does refer to data collected but does not present it in a thoughtful and productive way and instead reports critically on events transpired.
	The content of the final commentary relates to data collected on the data collection worksheets in a thoughtful and productive way.

	=0
	=5
	=10

	Mechanics (5 points)

	Final commentary has multiple, distracting spelling and/or grammatical errors and/or is severely under or over the specified page length.
	Final commentary has have few (2-3) spelling and/or grammatical errors.
	Final commentary has minimal (0-1) spelling and/or grammatical errors and is within the specified page length.

	=0
	=3
	=5

	TOTAL=

COMMENTS:
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