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Context for Presentation 
• In order for teacher 

candidates to be Learner 
Ready Day One, EPP’s 
must provide robust and 
distributed practice-
based opportunities 
across teacher 
preparation programs.  

• Practice opportunities 
must be spread across a 
candidates preparation 
program and scaffolded 
over time and focused on 
evidence-based 
practices. 
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An intended outcome of shared planning among preparation faculty, school-based educators, 

and school leaders is to ensure that pedagogical knowledge acquisition addressed in courses in 

EPPs will be tightly linked to application in LEA classrooms and with students.  

EPPs vary depending on age of intended students (elementary or secondary), discipline (content 

or specialization), and level of license (initial, advanced, specialized). EPPs are structured 

differently depending on undergraduate or 

graduate education contexts. Regardless, all EPPs 

move along a sequence from the beginning, to the 

middle, and to the end of the program, leading to 

acquisition and demonstration of the competencies 

that a teacher candidate needs before being 

recommended for certification or licensure.  

Using the construct of beginning, middle, and end, we recommend that EPP designers think 

about the following: 

 

It is recommended that all stages incorporate partnership and collaboration between the EPP 

faculty and school-based educators in planning, executing, and evaluating the quality of the 

experiences. The following two sections titled Planning Field Experiences and Implementing and 

Evaluating Field Experiences include suggestions of potential decisions for partners to consider 

together. 

It is recommended that all stages 

incorporate partnership and collaboration 

between the EPP faculty and school-based 

educators in planning, executing, and 

evaluating the quality of the experiences. 

Continuum of Experiences 



Small Group Discussion  
 
What literacy knowledge and skills 
do teacher candidates need to be 
learner ready day one? 



Self-Assessment  
 

Evaluate existing practice-based 
opportunities in literacy  



Overview of Practice-based Clinical Experiences:  
Special Education Literacy 

• Practice-based opportunities are embedded within clinical 
methods courses in literacy for special educators. 

• Teacher candidates demonstrate their understanding of 
evidence-based literacy practices by: 

1. Analyzing literacy data  

2. Planning a series of intervention lessons using evidence-
based practices in literacy 

3. Implementing intervention lessons 

4. Analyzing the impact of instruction and determining next 
steps for instruction  

• Candidates observe one another, reflect on their own 
practice, and engage in structured reflection and analysis 
activities aligned to key concepts, vocabulary and tasks from 
edTPA.  
 



Assessment 
Steps: 

1. Learning the Assessments 

2. Scaffolded and collaborative analysis of case study 
data 

3. Practice administering the assessment in class with 
partners  

4. Implementing the assessment with the actual 
student  

5. Analyzing data collaboratively 

6. Identifying student specific area of need(s) 
  

 
Case Example from Reading: 

Two students  



Connecting Assessment to 
Instruction 

• Building from a Firm Foundation: Explicit 
Instruction 

oModeling, Guided Practice, Independent 
Practice 

oCorrective Feedback 

oHigh-levels of student engagement 

oMaximizing Opportunities for Students to 
Respond 

oInstructional Scaffolding 



Connecting Assessment to Instruction 

• Identifying specific evidence-based practices and 
corresponding resources for teacher candidates.  

 



Connecting Assessment to Instruction 

• Identifying specific evidence-based practices and 
corresponding resources for teacher candidates.  

• Some examples: 

oCode-based reading strategies 

oParagraph Shrinking 

oSelf-Regulated Strategy Development in Writing 
(SRSD) 

 



Connecting Assessment to 
Instruction 

• Lesson Planning Template and Commentary 
Questions 

• Key Components: 

oExplicit instruction 

oEvidence-based Practices (EBPs) in Literacy  

oConnecting Instruction to Assessment  

oLanguage and tasks aligned with edTPA 
handbook for SPEC (Adapted from Snakenborg, 2016) 



Adapted from 
Snakenborg, 2016 



Small 
Group 
Activity: 
Review 
samples of 
candidate 
lesson 
plans from 
clinical 
experience 



Implementing Intervention Lessons 

• Before implementation: 

• Provide opportunities for candidates to prepare 
to teach in their group. 

• Candidates respond individually (in writing) to 
guiding questions designed to support critical 
thinking about planning and implementing high 
quality instruction.  

Small Group Activity: 
Review samples of candidate 
written responses about planning 



Implementing Intervention Lessons 

• During Implementation: 

• Using an observational tool(s) that scaffold and 
support candidates while implementing 
intervention lessons 

 Faculty Observation and Feedback 

 Peer Observation and Feedback 

 Self-Assessment  

Small Group Activity: 
Review samples of observation 
tools  



Implementing Intervention Lessons 

• After implementation: Post implementation 
discussion, reflection and follow-up written 
reflection that facilitates discourse around planning, 
instruction, and assessment.  

• Aligned to: 

• Explicit Instruction Framework 

• Evidence-based practices in literacy  

• Key edTPA language and commentary questions  

Small Group Activity: 
Review samples of candidate 
written responses after teaching 



• Analyze the learner’s progress toward the learning goal as 
reflected in the lesson objectives.  

• Analyze instructional supports provided to student  
• The summary can be presented in a table or described in several 

paragraphs.  

• Analyze if the intervention provided access to the content, 
did or did not impact learning  

• Identify next steps for instruction  

 

 

 

Small Group Activity: 
Review samples of candidate’s 
analysis of instructional impact  

Analyzing Impact of Instruction 



• Analyzing performance of focus students 

 

 

Small Group Activity: 
Review samples of candidate’s 
analysis of instructional impact  

Analyzing Impact of Instruction 



Important Considerations 

• Balance of covering critical course content while 
also providing  a meaningful clinical experience 

• Ensuring the instructional sessions are scheduled 
with enough frequency and duration to support 
K-12 student growth. 

•  Challenges of scheduling practice-based learning 
opportunities with teacher candidates who work 
full-time and take additional courses. 

• Support needed for faculty to develop and 
maintain strong partnerships with districts and 
community agencies 

 
 



Questions? 
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