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	COURSE DESCRIPTION:

This course introduces basic assessment and intervention concepts, principles, and practices.  Approaches to assessing, teaching, and modifying mathematics and science content for students with special needs will be discussed, demonstrated, and applied.

A fieldwork component is a major requirement of this course. Fieldwork sessions will be held at a local elementary school and will be supervised by the course instructor. To be placed for field work, you must have up-to-date documentation of passing a background check, with fingerprinting, as required by CT law. 


	

	COURSE’S CONTRIBUTION:

…to the program and School of Education’s goals.
An understanding of assessment is essential for educators, who need to carry out and interpret a wide range of formal and informal assessments.  Furthermore, knowledge of how to use assessment in planning instruction and interventions, including a knowledge of research-based assessment and intervention approaches, is important not only for special educators, but also for general educators, who must be prepared to differentiate instruction for students with varying types of difficulties.

This course will emphasize basic principles and practices in assessment and intervention.  These principles and practices will be extended and specifically applied to an in-depth study of assessment and intervention in mathematics.  Methods of classroom instruction that help to prevent the development of difficulties in mathematics, as well as alternate assessments and classroom modifications for this area, also will be discussed.  Formative assessment and intervention techniques for mathematics will be applied in a field work setting under the supervision of the course instructor.  

	

	LEARNER  OUTCOMES & ASSESSMENTS 

The following is an example of suggested style and format based upon prior adopted standards.
At the end of this course through class discussions, group activities, presentations, papers, and tests (essay, problem solving) the learner will be able to:

1. define and use common test terminology.  (Assessed through Exam 1)
CEC Standards-Common Core Knowledge and Skills 3.K1

INTASC Standards 1, 2, 8

CT Common Core of Teaching (CCCT) 1.2, 5.1, 5.2
2. discuss federal and state guidelines for identifying children with special needs.  (Assessed through Exams 1 and 2)
CEC: 1.K.3, 1.K.4, 1.S.2,3.K4; INTASC: 1,2,8,10; CCCT: 6.7; Discipline-based standards: I, V, VI*
3. discuss basic principles related to the selection and interpretation of assessment, including placement decisions.  (Assessed through Exams 1 and 2)
CEC: 3.K5, 3.K8, 3.K9; 3.S3, 3.S5, 3.S7, 3.S9, 3.S10; INTASC: 1,2,3,8,10; CCCT: 3.1, 3.4, 5.1, 5.2, 5.7
4. discuss ethical considerations involved in assessing special needs individuals, and when assessing culturally and linguistically different individuals, including abuses and misuses of testing process.  (Assessed through field work performance, diagnostic project, and class discussion)
CEC: 1.K3, 3.K2, 3.K6, 3.K7, 3.S9, 4.S2; INTASC: 2,3,8; CCCT: 5.7, 6.7, 6.11; Discipline standard I*
5. administer, score and interpret a comprehensive, individually administered test battery, including writing a written report with recommendations.  (Assessed through field work performance and diagnostic project)
CEC: 3.S2, 3.S4, 3.S5, 3.S6, 3.S7, 3.S8, 4.S1,8.S5; INTASC: 1,2,3,4,6,8; CCCT: 1.1, 1.2, 5.2, 5.3, 5.8
6. develop, administer, score and interpret assessment tools involving mathematics, including reporting progress and making instructional recommendations.  (Assessed through field work performance, diagnostic project, and class discussion)
CEC: 3.S2, 3.S3, 3.S4,3.S5, 3.S6, 3.S7, 3.S8, 3.S9; 4.K5, 4.S1; INTASC: 2,3,4,5,8; CCCT: 1.1, 1.6, 4.6, 5.2, 5.8
7. develop long and short term objectives in math.  (Assessed through diagnostic project and class discussion)
CEC: 3.S5,3.S8, 3.S9, 4.S3, 4.S9

INTASC: 3,4,5,8

CCCT: 1.1, 1.6, 4.6, 4.7, 5.8; Discipline-based standard IV*
8. identify and utilize effective, research-based instructional principles and strategies, including those for mathematics and science.  (Assessed through Exams 1 and 2, lesson plans, field work performance, and class discussion)
CEC: 4.K4,4.K5,4.K7,4.S2,4.S8

INTASC: 2,3,4,5,8

CCCT: 1.1, 1.6, 3.2, 3.3, 3.7, 3.9, 4.1, 4.5; Discipline-based standards I and IV*
9. describe problems and learning needs of exceptional learners in math and science, and identify appropriate curricula and modifications.   (Assessed through Exams 1 and 2 and class discussion) 
CEC: 4.K1,4.K2,4.K3,4.K4,4.S2,4.S4,4.S5,4.S13

INTASC: 2,3,4,5,8

CCCT: 1.1, 1.6, 3.2, 3.3, 3.7, 3.9, 5.8; Discipline-based standards I and V*
10. write, implement, and evaluate lesson plans for teaching various skills in mathematics.  (Assessed through field work performance, lesson plans, and class discussion)
CEC: 4.S5,4.S7,4.S8,4.S9,4.S10,4.S12,4.S15,8.S5

INTASC:1,2,3,4,5,8,9

CCCT: 1.3, 2.2., 2.4, 2.5, 3.2, 3.3, 3.7, 3.9, 4.1, 4.5, 4.6, 4.7, 5.8; Discipline-based standard IV*


	11. select and apply software technology in the assessment and instructional process.  (Assessed through Exam 2)

CEC: 3.K9,4.K4,4.K5
INTASC: 1,2,3,4,8

CCCT: 1.4, 4.2
12. demonstrate necessary dispositions for teacher education candidates (see attached list of dispositions and rubric for evaluating field work performance).  Assessed through field work and classroom performance

CCCT: 6.1, 6.3, 6.11


	NAEYC STANDARDS ADDRESSED IN SED 365 (for Early Childhood majors):

	#3.  Observing, Documenting, and Assessing to Support Young Children and Families. Candidates know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence children’s development and learning.

	#4.  Teaching and Learning. Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive development and learning for all children.

	#5.  Becoming a Professional. Candidates identify and conduct themselves as members of the early childhood profession. They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies.


	MODES OF LEARNING
Class lecture and discussion; classroom activities; case studies; course readings and requirements; field work.



	


	









	COURSE CONTENT OUTLINE

Week 

  1 & 2 

Introduction to course.
                                    The three-tiered model and response to intervention (RTI).  The importance of                                                       

                                    universal screening, progress monitoring, and early intervention.

                                    Types of assessment (screening, common assessments, progress monitoring, diagnostic          

                                    assessment, formative assessment, summative assessment, etc.)

                                    Early intervention and referral process. Legal rights of parents and students with

                                    disabilities in relation to assessment.


                            
 3


Types of tests (norm-referenced, criterion-referenced, etc.)
                                    Test terminology and concepts (reliability, validity, standard deviation, etc.).

Issues in testing children who are culturally and linguistically diverse.




The role of technology in assessment.
                                    Interpreting norm-referenced test scores.

                                    Broad patterns of performance typical of different disabilities.
4  

            Expectations in math by grade level.
                                    Important components of math (fact knowledge, procedural knowledge, concepts,
                                    problem-solving, practical applications)




Common Core State Standards.
                                    Predictors of mathematics achievement, screening, and early intervention in math.

  5.                               Common patterns of difficulties in mathematics.                             
                                    Assessment in math: informal, criterion-referenced, and curriculum-based testing.

                                    Discussion of field work assessments.

  6   


Interpreting field work assessments and writing diagnostic reports.




EXAM 1

7 Field work begins around now.

Goalsetting: 3 types of goals and their interrelationship; importance of “catch-up” goals that close or narrow gaps between struggling students and their peers.
8 Writing lesson plans for field work.

Field work continues. DIAGNOSTICS DUE
9
                        Intervention for difficulties in calculation skills.




Fieldwork continues. 
  10


Intervention for difficulties with calculation skills (continued).

                                    In-class activities from math textbook (please be sure to bring your book to class for             

                                    these activities).

Fieldwork continues. LESSON PLAN DUE
11 Intervention for difficulties with problem-solving and functional math.

                                    In-class activities from math textbook (please be sure to bring your book to class for             

                                    these activities). 
Fieldwork continues. MATH LESSON PLAN DUE.



12                              Importance of and reasons for cumulative review in mathematics.

                                  Gradual release of responsibility model for instruction: focused instruction with

                                  teacher modeling/demonstration/explanation; guided instruction with teacher 

                                  coaching; independent practice and application/self-monitoring/self-evaluation.   
                                    Relationship between math achievement and science achievement across grades.
                                  Fieldwork continues.

13.


Modifying assessment and instruction in math/science for students with  

                                  disabilities.
                                  General principles of norm-referenced assessment. Examples of commonly used

                                  norm-referenced assessments for reading, math, and written expression. 

Fieldwork continues.
14
Commonly used norm-referenced assessments (continued).



Fieldwork continues.
15

            CAPT and SBAC. Differences between SBAC and 
                                    previous state-mandated assessments. Utility of these assessments in program 

                                    evaluation.




Fieldwork concludes.

                                    SUBMIT FIELD WORK LESSON PLANS, REFLECTIONS, AND FINAL 


SUMMARY REPORT (at last field work session).
16
EXAM 2.  (Final Exam week)  

	

	REQUIRED AND RECOMMENDED TEXT(S) AND MATERIALS
Tk 20 is required for all initial certification as well as Masters students. For this course, you must submit several assignments through your Tk20 accounts (as well as in hardcopy form). Students who do not submit these assignments in TK20 as well as in hardcopy will receive an incomplete in the course. For information on Tk20, please go to the School of Education’s website. Students only have to purchase Tk20 once; if you have already purchased Tk20 previously, you do not need to buy it again.
 Overton, T.  (2009).  Assessment in Special Education, 6th edition or later.  Upper Saddle River, NJ: Merrill.**  (RECOMMENDED)
Stein, M., Kinder, D., Silbert, J., & Carnine, D.  (3rd edition or later).  Designing effective mathematics
      instruction: A direct instruction approach.  Upper Saddle River, NJ: Merrill.** (REQUIRED)
 Manipulatives (may be made or purchased- suggestions will be discussed in class).** (REQUIRED)
 Books are available at the university bookstore.
**Subsequent courses in the program may utilize these books and materials; please hold on to them.



	

	COURSE REQUIREMENTS

All class activities and discussions grow out of the five NCATE Program Standards for Elementary Teacher Preparation in conjunction with INTASC Standards and Connecticut’s Common Core of Teaching [CCCT], as well as the NAEYC standards for Early Childhood majors. Please see below for expected time requirements of this course over the entire semester.
· Readings in class texts (see list on next page)
· Fieldwork

· Exam 1

· Informal math assessments, to be administered in field work and turned in with your diagnostic project (extensive guidelines on these to be given in class)

· Diagnostic Project (due week 8)** - detailed written information on this assignment and grading rubric to be distributed in class
· Initial Math Lesson Plan (due week 10)** - detailed written information and rubric to be distributed in class
· Complete set of fieldwork lesson plans and reflections, including a brief 1-2 page final summary report on tutoring (all due last day of field work – submit in a well organized 3-ring binder)

· Exam 2
· (graded pass/fail) Submission of a completed Professional Dispositions Assessment through TK-20 (see next page of syllabus for description)
**You will need these two assignments to meet gate requirements in the program.

Also, please be sure to make and keep BACKUP COPIES (disk or Xerox hardcopies) of your diagnostic report and lesson plans.  (In the event that I cannot find one of these assignments, and you believe you have handed it in, I will expect you to be able to produce a backup copy upon request.)
Credit-Clock Hour Chart (Expected Time Requirements in Accordance with Federal Legislation)
Expected Student Learning Activity
Average Weekly Hours Spent Toward Course x Number of Weeks
Total Hours Spent Toward Course (across full 15-week semester)
Credits Earned Across Full Semester
Class/field work time
2.5 x 15
37.5
---
Readings (1st half of semester)
3 x 7
21
---
Readings (2nd half of semester)

1.5 x 8
12
Fieldwork preparation (2nd half of semester)
1 x 8
8
---
Field work assignments (diagnostic/lesson plans, 2nd half of semester)
2.5 x 8
20
---
General Study and Preparation for exams
1 x 15
15
---
113.5
3



Readings*
Due Week 2:

Overton, Chapters 1 & 2

Due Week 3:

Overton, Chapters 3 & 4

Due Week 4: 

Overton, Chapters 5 & 6

Due Week 5:

Overton, Chapter 7; Math book (Stein et al.), Chapters 1 & 3

Due Week 6:

No readings; prepare for exam

Due Week 7:

Math book, Chapters 4, 5, & 6

Due Week 8: 

Math book, Chapters 7 & 8

Due Week 9:

No readings; diagnostics due

Due Week 10:

Math book, Chapters 9 & 10

Due Week 11:

No readings; lesson plan due

Due Week 12:

Math book, Chapters 11, 15, & 16

Due Week 13:

Overton, Chapters 8 & 10

Due Week 14:

Overton, Chapters 11 & 13
*Chapters are based on the 7th edition of the Overton book and 4th edition of the math text, Stein et al.; earlier editions typically have similar content to later editions, but chapter organization may vary. See me or ask in class if you have one of these earlier editions and have questions about the appropriate chapters to read.

	

	EVALUATION CRITERIA

Grading:


Exam 1





20% of final grade


Exam 2





20% of final grade


Diagnostic Project 




20% of final grade


Initial Math Lesson Plan



20% of final grade


Fieldwork**, class performance, and


20% of final grade

             TK20 assignments (PDA)
(Please note attached rubric for scoring field work performance.)

Your quality of writing (e.g., basic mechanics, clarity, organization) will influence your grade, especially on the diagnostic project and lesson plans.

Grade cutoffs:

             99-100 average = A+

             93-98 average =   A

             90-92 average =   A-

             88-89 average = B+

             83-87 average = B

             80-82 average = B-

             78-79 average = C+

             73-77 average = C

             70-72 average = C-

             68-69 average = D+

             63-67 average = D

             60-62 average = D-

             below 60 average = F

**Attendance at every fieldwork session is mandatory.  Any unexcused absences will have a significant impact on your grade.  You should have a typed lesson plan that follows the appropriate format for each fieldwork session involving tutoring, as well as a reflective self-evaluation of each lesson, completed shortly afterward.  The format for writing lesson plans, along with key issues to address in your reflections, will be distributed in class and discussed at length.  Lesson reflections should be completed within a day or two after each lesson.



	

	STANDARDS GUIDELINES

	INTASC [Interstate New Teachers’ Assessment & Support Consortium] 

STANDARDS

1. Knowledge of subject matter
2. Knowledge of human development & learning

3. Instruction adapted to meet diverse learners

4. Use of multiple instructional strategies & resources

5. Effective learning environment created
6. Effective communication

7. Lesson planning

8. Reflection and professional development
9. Assessment of  student learning to improve teaching
10. Partnership with school and community
	CEC STANDARDS

Individualized General Curriculum Referenced Standards

1. Philosophical, Historical, and Legal Foundations of Special Education

2. Characteristics  of Learners

3. Assessment, Diagnosis, & Evaluation

4. Instructional Content & Practice

5. Planning and Managing the Teaching and Learning Environment

6. Managing Student Behavior and Social Interaction Skills

7. Communication and Collaborative Partnerships

         8.  Professionalism and Ethical Practices
	CCCT [CONNECTICUT COMMON CORE OF TEACHING]
1. Content and Essential Skills: Teachers understand and apply essential skills, central concepts and tools of inquiry in their subject matter or field.

2. Classroom Environment, Student Engagement, and Commitment to Learning: Teachers promote student engagement, independence, and interdependence in learning by facilitating a positive learning community.

3. Planning for Active Learning: Teachers plan instruction in order to engage students in rigorous and relevant learning and to promote their curiosity about the world at large.

4. Instruction for Active Learning: Teachers implement instruction in order to engage students in rigorous and relevant learning and to promote their curiosity about the world at large.

5. Assessment for Learning: Teachers use multiple measures to analyze student performance and to inform subsequent planning and instruction.

6. Professional Responsibilities and Teacher Leadership: Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration with others, and leadership.

For the more detailed CCCT indicators, please see http://www.sde.ct.gov/sde/lib/sde/pdf/educatorstandards/Board_Approved_CCT_2-3-2010.pdf.
*CT’s discipline-based standards for special educators are currently under revision; for existing discipline standards see http://www.sde.ct.gov/sde/lib/sde/PDF/Curriculum/Curriculum_Root_Web_Folder/ccteach_13-30.pdf. 


	TENTATIVE COURSE CALENDAR

Examinations will be given and assignments will be due approximately during the week indicated under “Course Content Outline.”  Specific due dates will be announced in class, with at least 1-2 weeks advance notice.


Statement on Accommodations
Louise Spear-Swerling

Professor

Department of Special Education and Reading

I hope very much that students with disabilities will feel welcome in my classes.  I find that students with diverse backgrounds and experiences add greatly to the quality of a course, especially to the quality of class discussions.  Moreover, given the subject matter of the courses that I teach, students with disabilities may have particularly valuable insights and perspectives to offer.

Students with disabilities who require accommodations in any of my courses, or who have other concerns, such as medical emergencies or arrangements in case the building must be evacuated, should speak to me as soon as possible.  To obtain accommodations, you must have a documented disability. Before you receive accommodations, you will need to make an appointment with the Disability Resource Center located at EN C-105A (see also http://www.southernct.edu/drc/). The DRC can work with you to determine appropriate accommodations.  (Reasonable accommodations are determined on a case-by-case basis because the functional limitations of each individual and the specific demands of each course may vary.)

Please be aware that all students in my classes are expected to acquire the basic knowledge and competencies, and to complete the requirements, that are the purview of each course.  To find out what knowledge base, competencies, and requirements are involved, please see the course syllabus, especially the sections labeled “learner outcomes and assessments,” “course requirements,” and “evaluation criteria.”  

Of course, whether or not you have a documented disability, I will be happy to provide you with assistance and suggestions for being successful in the course.  If you are concerned about your performance in the course, and especially if you experience significant difficulty (e.g., a grade of C or lower) on the first assignment or exam, please contact me for help and for suggestions for improving your grades.
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SED 365/435 Field Work Grade

Student: ____________________________________
Course Instructor: Swerling

	
	Exemplary
(7 pts.)
	Target
(6 pts.)
	Acceptable
(5 pts.)
	Not acceptable
(0 - 4 pts.)

	Demonstrates professional commitment through consistent attendance and preparation 
	
	
	
	

	Demonstrates command of academic skills and course content
	
	
	
	

	Effectively organizes instructional materials and lessons
	
	
	
	

	Interacts warmly and positively with child
	
	
	
	

	Interacts in a respectful and professional manner with school staff and parents
	
	
	
	

	Maintains behavior by appropriate means, such as effective lesson design, redirecting attention, setting clear and appropriate limits, etc.
	
	
	
	

	Makes use of feedback from course instructor to improve lessons
	
	
	
	


Add up to 3 points for submitting a complete set of lesson plans, reflections, and 1-2 pg. final summary report, well-organized in a 3-ring binder, on time (last field work session): ______

Grade cutoffs:

50 - 52 points: A+
 44 points: B+  
39 points: C+        
 34 points: D+  

47- 49 points: A
 42 – 43 points: B
37 - 38 points: C          32 - 33 points: D    

45 - 46 points: A-
 40 – 41 points: B- 
35 - 36 points: C-
 30- 31 points: D- 
 

                                                                                                             Below 30 : F

Conceptual framework
CALL, the SOE Conceptual Framework, underpins the work that our faculty, students, administrators, and staff do daily as they apply their professional capacities in service of promoting the learning and development of youth and adults as well as making the world, and the world of education, professional practice and health care a better place. Each letter of CALL represents a different construct of the conceptual framework. Together, they call all of us in the School of Education Unit to be mindful of the significance of what we do. 

Collaborating Within and Across Diverse Contexts 

Our faculty and students demonstrate the skills, experience, and mindsets (professional dispositions) to work within and across the multicultural and increasingly technological contexts of 21st century global society. Our faculty, students, administrators, and staff work collaboratively within a systems perspective. They conduct their work in a professional and ethical manner, to promote the learning and development of all students and clients as a matter of social justice. 

Applying Skills to Impact Learning and Development 

Our faculty and students demonstrate content knowledge and the competency to draw on this knowledge as they impact the learning and development of diverse learners in P-12 schools, agencies and higher education, and the health care of clients and patients. They demonstrate the skill sets necessary to effectively engage in planning, develop measurable outcomes; differentiate instruction/care, personalize professional practice; assess for understanding and growth; interpret and use data in decision making; reflect on practice; and embrace and employ emerging technologies. 

Leading for Excellence

Our faculty model to students the values, attitudes, and skills necessary to act ethically and effectively as advocates and change agents in the local and broader communities in which they serve. Our students demonstrate pro-social behaviors and dispositions; competency in using data in decision making, systems thinking, and understanding of organizational dynamics; as well as engage in actions that help guide others and promote self excellence – the foundational skills that will enable them to become leaders for professional excellence. 

Learning Through Inquiry, Experience, and Reflection 

Our faculty, students, administrators and staff are lifelong learners who value, and strive for, pedagogical, professional, and scholarly practice that is premised on research-based evidence and personal reflection as well as authentic experience in the field. They are fluent in their professional knowledge and skills and they are continually and constructively curious. Moreover, they are able to recognize and communicate connections that exist with other disciplines. They engage in behaviors and dispositions that are respectful and supportive of their students’ patients’ or clients’ knowledge, activities and experiences. 

Alignment of CALL Components and Candidate Assessments 

	Collaborating within and across Diverse Contexts
	[For candidates, this construct is measured by the School Context Worksheet; IDS English Language Learners in the Classroom Diversity Lesson Plan Rubric; Professional Dispositions Assessment; Final Evaluation of Student Teaching Performance; and the University Supervisor Observation Form (TBD)] 

	Applying Skills to Impact Learning and Development
	[For candidates, this construct is measured by Praxis examinations or similar; Clinical Field Experience Evaluation; Impact on K-12 Student Learning Assessment, Final Evaluation of Student Teaching Evaluation, School Context Worksheet, and University Supervisor Observation Form (TBD)]

	Leading for Educational Excellence


	[For candidates, this construct is measured by the use of data in decision making, the Impact on K-12 Student Learning Assessment, Professional Dispositions Assessment, Clinical Field Experience Evaluation, Final Evaluation of Student Teaching Performance, and University Supervisors Observation Form (TBD)]

	Learning through Inquiry, Experience, and Reflection
	[For candidates, this construct is measured by Praxis II and equivalent, Professional Dispositions Assessment, IDS English Language Learners in the Classroom Diversity Lesson Plan Rubric, Clinical Field Experience Evaluation, Final Evaluation of Student Teaching Performance, and University Supervisors Observation Form (TBD)]



