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• Guiding Question: How can we prioritize and integrate features 
into our coursework and field experience? 

• Table 4: Action planning to enhance opportunities (see below) 

Step 4: Action Plan to Strengthen Efforts 

• Guiding Question: Are expectations of content and pedagogical 
knowledge reinforced in practice-based opportunities that 
integrate the essential features of high-quality practice 
experiences?

• Table 3: Integration Level of Essential Features (see below) 

Step 3: Analyze practice-based opportunities 

• Guiding Question: To what extent are focus, duration, and 
coherence reflected throughout a program? 

• Table 2: Program Assessment Rubric (see below) 

Step 2: Assess and Consider Program Quality 

PRACTICE-BASED LEARNING OPPORTUNITIES 

Learning To Teach:

Practice-Based Opportunities in Teacher Education
A Collaboration Between The Center on Great Teachers and Leaders (GTL) and Collaboration for Effective 

Educator Development, Accountability, and Reform (CEEDAR) Center

By integrating pedagogical approaches that incorporate the features of deliberate practice described above, teacher educators can support 

candidates in developing candidate readiness or preparedness for delivering effective instruction. Provided below are practical examples of 

current preparation program efforts to integrate some of the 8 features of practice-based opportunities in campus-based coursework and field 

experiences. 

Practice-based opportunities are those that afford candidates opportunities to integrate both content and pedagogy acquired through 

coursework into instruction (Ericsson, 2014). Building on the science of effective practice, EPPs and teacher educators would do well to 

fully incorporate the following features into all practice-based opportunities: 

Learning to teach is not easy. Novice teachers need high quality 

opportunities to practice if they are to learn to be effective. 

Educator preparation programs and local districts can work 

collaboratively to incorporate the critical features of deliberate 

practice within and across coursework and field experiences 

that align with what they will likely encounter as a beginning 

teacher. This Special Issues brief provides examples of how 

programs can work with local districts to fully incorporate 

effective, deliberate opportunities to practice. 

To supplement the Learning to Teach brief, the CEEDAR Center 

also developed a framework to guide a systematic process for 

crafting high-quality, practice-based preparation. Used in its 

entirety, the framework can support teacher educators in 

reflecting, analyzing, and strengthening the overall quality of 

deliberate practice-based opportunities offered to teacher 

candidates throughout their coursework and field experiences.  

THE BRIEF

PROGRAM QUALITY INDICATORS 

The quality of practice opportunities is as important as the 

quantity of practice opportunities provided, especially for 

beginning teachers. Thus, teacher educators should embed 

practice-based opportunities within both campus-based 

coursework and field experiences that are tightly aligned 

with skills and practices taught. Three overarching features 

are fundamental to program design and solidify the 

effectiveness of practice-based opportunities:
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PRACTICAL EXAMPLES

THE RUBRIC 
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• Candidates are 
provided 
examples of 
what expert 
performance 
looks like in 
practice. 

SP
A

C
ED
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R
N
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G • Candidates are 

offered  
sustained and 
repeated 
opportunities to 
practice 
knowledge and 
over a period of 
time to deepen  
expertise. 

V
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N
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G • Candidates are 
provided with 
opportunities to 
practice the 
knowledge and 
skills  across 
varying 
contexts, with a 
diverse range of 
student 
learners, and 
with differing 
degrees of 
support. 
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A
C

K • Candidates are 
provided  
explicit 
coaching and 
constructive 
feedback 
throughout 
practice 
opportunities.
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G • Candidates are 
provided 
opportunities to 
engage in 
analysis and 
reflection of 
practice to 
deepen their 
knowledge and 
expertise. 

SC
A

FF
O

LD
IN

G • Candidates  are 
provided 
opportunities to 
practice the 
knowledge and 
skills with 
experiences 
that  gradually 
increase in 
complexity over 
time with fading 
support from 
teacher 
educators/ 
supervisors. 

Microteaching
Case-Based 
Instruction

Virtual Simulations 
and Lab-like 
Experiences

Coursework-
aligned, Field-

based experiences
Video Analysis Tutoring Lesson Study

Coaching

• Guiding Question: What skills do teachers need to be classroom 
ready from day 1 in their preparation?

• CEEDAR resources: Innovation Configurations (ICs) and Course 
Enhancement Modules (CEMs)

• Table 1: Identifying evidence-based practices (EBPs) and high-
leverage practices (HLPs) (see below)

Step 1: Identify critical skills and pedagogy 

Focus 

• The degree to which opportunities to practice are targeted to the 
critical content and pedagogy outlined in the teacher standards and 
those agreed upon to establish through-lines in instructional 
expectations. 

Duration 

• The length of time that candidates are offered to extend learning 
and develop mastery of the critical content and pedagogical 
approaches necessary to be learner ready from day one.

Coherence 

• The extent to which common expectations of instructional practice 
are reinforced and advanced throughout and across coursework 
and field experiences, and the extent to which coursework and field 
experiences are aligned and scope and sequence are considered.

CONSIDERATIONS AT ALL LEVELS 

State Education Agencies (SEAs)

• Strengthen accountability and evidence 
requirements around partnerships and 
candidate competency 

• Reform policy and program approval processes

Educator Preparation Programs (EPPs)

• Strengthen coursework and field-based 
experiences as well as observation protocols

• Engage in partnerships 

Local Education Agencies (LEAs)

•Offer and reinforce high-quality field 
placements

• Engage in partnerships 
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