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Key Points 

² Demands on teachers increasing 
² Learning supports teachers need  
² Learning opportunities teachers 

need 
² Designing more powerful 

professional learning systems 



Demands on Teachers 

² Common core standards require 
teachers to provide rigorous 
content instruction that enables 
students to use knowledge to solve 
problems, analyze text, and 
generate text 



An example in literacy 



Literacy Demands 

² Challenging and informational texts 
² Disciplinary literacy 
² Integration of knowledge and ideas 
² Technology 
² Learning progressions 



Think about… 

² What would general and special 
education teachers have to 
consider in teaching students with 
disabilities to exhibit successful 
performance on the following 
common core test item? 



3rd grade sample item 

Claim: Students can read closely and 
analytically to comprehend a range of 
increasingly complex literary and 
informational texts.   



Assessment Target 

²  Use explicit details and information 
from the text to support answers or 
basic inferences   

 



The Old Lion and the Fox  
An old Lion had teeth and claws that were worn. So 
it was not so easy for him to get food as in his 
younger days. He pretended that he was sick. He 
took care to let all his neighbors know about it. He 
then lay down in his cave to wait for visitors. And 
when they came to offer him their sympathy, he ate 
them up one by one. The Fox came too, but he was 
very cautious about it. He stood at a safe distance 
from the cave. He asked politely about the Lion's 
health. The Lion replied that he was very ill indeed. 
He asked the Fox to step in for a moment. But 
Master Fox very wisely stayed outside, and thanked 
the Lion very kindly for the invitation. "I should be 
glad to do as you ask," he added. "But I have 
noticed that there are many footprints leading in. 
There are no footprints coming out of your cave. Tell 
me how your visitors find their way out again."   



The Old Lion and the Fox  
An old Lion had teeth and claws that were worn. So it 
was not so easy for him to get food as in his younger 
days. He pretended that he was sick. He took care to 
let all his neighbors know about it. He then lay down in 
his cave to wait for visitors. And when they came to 
offer him their sympathy, he ate them up one by one. 
The Fox came too, but he was very cautious about it. 
He stood at a safe distance from the cave. He asked 
politely about the Lion's health. The Lion replied that 
he was very ill indeed. He asked the Fox to step in for 
a moment. But Master Fox very wisely stayed outside, 
and thanked the Lion very kindly for the invitation. "I 
should be glad to do as you ask," he added. "But I 
have noticed that there are many footprints leading in. 
There are no footprints coming out of your cave. Tell 
me how your visitors find their way out again."  



Test Question 

Which sentence from the story tells 
Fox that Lion wants to hurt him? 

A.  An old lion had teeth and claws that were 
worn.  

B.  He then lay down in his cave to wait for 
visitors.  

C. But Master Fox very wisely stayed outside, 
and thanked the Lion very kindly for the 
invitation.  

D. There are no footprints coming out of your 
cave.   



Your thoughts? 

² What would general and special 
education teachers have to 
consider in teaching students with 
disabilities to exhibit successful 
performance on this common core 
test item? 



Teachers’ Considerations 

² Could students access the text if 
vocabulary was pre-taught? 

² Could students understand the text even 
if it was read to them?  

² Would the teacher need to select 
different text or modify the current text? 

² What essential strategies might be 
taught during intervention to support 
students in acquiring the needed skill? 





Highly Skilled Teachers 

² Extensive knowledge and skill 
² Collaborative skill 



How will we secure such 
extraordinary teachers? 



Effective Opportunities  
to Learn 



² Opportunity to learn is: the 
degree to which teacher 
educators (both in IHEs and 
Schools) devote instructional 
time to helping teachers learn 
and effectively apply the 
necessary content and 
pedagogical approaches 
needed to help students with 
disabilities successfully achieve 
Common Core Standards. 

     



Main Ingredients 

Effective Opportunity to Learn 

Content 

Quality of 
instruction 

Time 

--Elliott, 2012; Kurz, 2011 



Content Coverage 

² Subject matter knowledge 
² Knowledge of how students 

learn 
² Specific pedagogical practices 

for enacting content 
--Ball, Thames, & Phelps, 2008; Brownell et al., 2007 



A case in point 

5/6 ÷ 1/3 = 10/12 ÷ 4/12 =
10 ÷ 4 = 2 ½


² Did the student use a valid 

approach for solving the 
problem?



Content Coverage 

² Special education teachers must 
also have knowledge of intensive 
interventions 



Instructional Quality 

² Development of this knowledge 
should be based on well-founded 
theories of how expertise is 
developed in a particular domain 



Instructional Quality 

² Novices need more direct guidance 
² More complex the skill, more 

practice is needed 
² “High Fidelity Feedback” focused 

on critical features 
 
--Ericsson, Prietula, & Cokely, 2007; Kirschner, Sweller, & Clark, 
2006; Showers & Joyce, 2002 



Instructional Quality 

Content 
Focused 

High Leverage 
Strategies 

Practice with 
feedback 

Analysis of 
student data 

Coherence 

-Brownell et al., 2011; Hochberg & Desimone, 2010 



Team Learning 

² Knowledge and skill 
² Clear instructional goals 
² Collaborative planning structures 
² Guidelines for interacting 

--Hackman, 2012; Woolley, Gerbasi, Chabris, 
Kosslyn, & Hackman, 2008  



Time for learning how  
to teach 

² A well-defined topic, such as 
learning how to help students solve 
problems involving fractions, 
requires approximately 50 hours of 
professional learning time 

-Yoon, Duncan, Lee, Scarloss, & Shapley, 2007 



How well do. . . 

² different approaches create 
effective OTLs? 
– Coaching 
– Teacher inquiry 
– Teacher study groups 
– Lesson study 
– Professional learning communities 





Developing Sustained, 
Focused Teacher 

Education 

² Preservice education programs are 
heterogeneous and unfocused,  
– and this is especially true in special 

education teacher preparation 

-Goe & Coggshall, 2007  



Plus, general and special 
education teachers 

² enter the classroom from alternative 
routes where they may have 
received little preparation prior to 
teaching 
 
 --Rosenberg, Boyer, Sindelar, & Misra, 2007 



School-based learning 
opportunities  

² Often unfocused and insufficient in 
duration and quality 

² Often delivered in ways where 
opportunities for deliberate practice 
are not examined 

--Brownell, 2013; Darling-Hammond, Wei, 
Andree, Richardson, & Orphanos, 2009 



School-based learning 
opportunities  

² Systemic efforts coordinating 
preservice and school-based 
professional development are 
effective, but rare 

 
--Desimone, Garet, Birman, Porter, & Yoon,  2003 



How might we proceed? 



Clearer articulation 

² of roles special and general 
education teachers play in the 
education of students with 
disabilities 

--Brownell, Sindelar, Kiely, & Danielson, 2010 



Clearer 
roles 

Articulation 
of knowledge 

and skill 
needed 

Focused 
teacher 

education 

Professional Learning 
System based on 

Equates to Better instruction and  
Better Student Outcomes 



Effective PLS 
Standards for student 

learning 

Standards for  
teaching 

Effective preparation 

Ongoing professional 
development and 

opportunities to teach 

Evaluation of 
teaching practice 

Improved student 
learning 

Foundation of evidence 



Promise in Florida 

SEA and IHE 
collaboration 

Data linking 
teachers and 

students 

Race to the 
TOP 

Common 
Core 

Multi Tiered 
Systems of 

Support 

Technology 
innovations 





² How can we ensure that 
connections between these 
initiatives (and others) are 
strengthened to improve 
Florida’s PLS for the benefit of 
ALL students?  



Thoughts and Questions 
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